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THE  TEACHING  Of  PRIMARY  READING. 


TEACHING  BEGINNERS  TO  READ. 

Suggestions  for  the  Use  of  the  California  State  Series  Readers,  with 

Phonic  Lessons. 


There  are  two  processes  in  learning  to  read:  the  mechanical,  which  is 
largely  the  mastery  of  words;  and  thought  interpretation,  that  is,  under- 
standing the  meaning  of  words  associated  as  they  are  in  sentences. 

The  two  processes  can  not  be  far  separated.  Though  in  the  early  stages 
most  of  the  learner's  attention  must  be  on  the  mastery  of  words,  his  read- 
ing must  be,  from  the  beginning,  thought  recognition.  The  material  which 
he  reads,  while  it  must  be  simple  enough  to  come  within  his  easy  compre- 
hension, must  contain  real  thought,  and  thought  which  is  interesting  from 
the  child's  point  of  view. 

Up  to  the  time  of  his  entering  school,  the  child  has  partially  learned  to 
understand  oral  language;  he  has  learned  in  some  degree  to  express  his 
thoughts  in  articulate  speech;  he  has  acquired  a  great  number  of  sense 
experiences;  and  he  has  partially  established  synthetic  associations  between 
his  auditory  and  articulate  language  and  his  store  of  ideas  and  thoughts. 

In  learning  to  read  he  is  to  acquire  visual  symbols  for  the  thoughts  he 
has  already  gained.  The  shortest  and  most  natural  method  is  from  the 
spoken  sentence  to  the  written  or  printed  sentence. 

The  first  reading  lessons,  therefore,  should  consist  of  short  sentences, 
derived  from  the  children's  guided  conversations  on  interesting  topics,  such 
as  their  pets,  toys,  games,  nature  lessons,  and  child  literature. 

These  are  written  sentence  by  sentence  upon  the  blackboard,  read  and 
re-read,  erased,  written  again  and  read  repeatedly  until  mastered. 

In  this  way  the  child's  reflex  for  oral  speech  is  utilized;  and  oral  reading 
is,  from  the  beginning,  talking  the  child's  thoughts  or  the  thoughts  of 
another.  If  this  idea  is  never  lost,  "word-saying"  and  unnatural  and 
expressionless  reading  will  not  occur. 

When  three  to  six  sentences  are  learned,  the  important  words  are  selected 
by  the  class.  Thorough  and  oft-repeated  word-drills,  by  varied  and  interest- 
ing devices,  make  these  words  familiar  to  the  children. 

A  new  word  is  always  presented  in  script;  and,  in  the  first  lessons,  in  a 
sentence;  but  after  the  presentation  of  the  word  it  is  given  in  the  word- 
drills  in  all  four  forms;  as, 

cup,    c«/i,,     Cup,     ^afi. 

Children  take  script  and  print  together  very  readily.  In  the  reading  lessons 
after  the  first  two  weeks,  script  and  print  alternate.  There  is  therefore  no 
transition  from  script  to  print  or  vice  versa. 
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When  a  sufficient  number  of  words  is  mastered,  they  are  recombined  to 
form  short  new  sentences  for  class  reading.  Meanwhile  the  reading  lessons 
from  the  children's  own  sentences  are  continued. 

Each  day  there  should  be  a  review,  in  sentences  and  word-lists,  of  the  new 
words  given  on  the  previous  day;  and  a  review  in  the  word-lists  of  all  the 
words  given  on  the  previous  jive  days. 

On  an  appointed  day  of  each  week,  preferably  on  Monday,  there  should  be 
a  review  of  all  the  kinds  of  sentences  and  all  the  words  given  in  the  reading 
lessons  of  the  previous  week. 

Much  of  the  child's  progress  in  learning  to  read  depends  on  these 
thorough  and  systematic  reviews.  * 

The  best  method  of  giving  these  drills  is  by  means  of  wall-charts  for  the 
sentences  and  flash-cards  for  the  words  and  phrases.  The  wall-charts  are 
simply  large  sheets  of  manila  paper  on  which  the  sentences  are  written  or 
printed  large  by  means  of  a  brush  or  a  rubber  pen.  The  flash-cards  are 
smaller  sheets  of  heavy  manila  paper  or  cardboard,  each  with  a  word  in 
large  script  on  one  side  and  in  large  print  on  the  other.  These  cards  can 
be  used  in  a  variety  of  ways,  for  seat  work. 

All  the  sentences  given  should  be  short  enough  for  the  child  to  take  in 
the  whole  at  a  glance.  They  should  be  full  of  life  and  interest. 

In  all  the  reading  lessons  given  during  the  first  year,  let  the  child  look  at 
a  sentence  until  he  gets  the  thought;  then  let  him  read  it  continuously. 
Never  let  a  child  attempt  to  read  a  sentence  until  he  has  mastered  the  thought 
and  can  read  without  a  break. 

If  he  gets  the  thought,  a  child  will  generally  read  with  good  expression. 
When  he  fails  to  do  so,  draw  it  from  him,  if  possible,  by  questions  or 
remarks.  If  this  method  fails,  read  the  sentence  for  him;  or,  better,  have 
a  child  who  reads  well  read  it,  letting  the  poorer  reader  imitate  him. 

As  soon  as  the  limited  vocabulary  permits,  the  sentences  should  be  woven 
together  to  form  a  story,  dramatic  monologue  or  dialogue. 

In  this  way  the  following  sight  list,  chosen  almost  wholly  from  the  first 
twenty-five  pages  of  the  California  State  Primer,  should  be  taught  :* 

SIGHT  LIST — CALIFORNIA  STATE  PRIMER. 

a  cheese  have  little  papa  that 

and  cow  has  mamma  play  the 

baby  do  horse  may  pretty  to 

ball  doll  I  milk  ride  tree 

big  feed  in  mice  run  wish 

bird  fly  is  me  see  will 

cake  for  Jack  my  shell  white 

can  give  kitty  nest  sing  you 

catch  get  like 

The  and  a  are  used  with  nouns;  -s-  is  added  to  words  without  comment,  if 
it  does  not  change  the  form  of  the  word;  thus  sings,  but  not  flies.  Many 
teachers  will  prefer  to  make  their  own  sentences  in  order  to  fit  the  lessons 
to  the  interests  and  needs  of  the  class;  but  for  those  who  desire  guidance, 
specimen  lessons  are  given  later. 

*  *  Nine  words  are  added  from  other  pages  of  the  California  State  Primer,  and  one  word, 
ball,  is  included  because  of  its  usefulness. 
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STEPS  IN  TEACHING  READING— FIRST  YEAR. 

1.  Sight  list  of  51  words,  taught  by  the  sentence-word  method  in  black- 
board and  chart  lessons. 

Time,  6-8  weeks. 

II.  1.  Derivation  of  phonic  elements  from  sight  words. 

2.  Drill  on  phonic  elements,  consonants,  and  word-forms;  word-build- 
ing,  or  blending   of  phonic   elements  to   form  new  phonetic  words;  drill 
sentences  containing  the  newly  formed  words. 

3.  Reading — California  State  Primer. 

Time,  14-20  weeks. 

III.  1.  Derivation  of   new  word-forms   from  new   sight   words;    word- 
building;  drill  sentences  containing  new  phonetic  words. 

2.  Reading — California  State  First  Reader;  and  supplementary  readers. 

Remainder  of  First  Year. 

STEP  I. 
BLACKBOARD  LESSONS  FROM  THE  SIGHT  LIST. 

1.    Action  Lesson. 

I  can  run. 

I  can  play  ball. 

I  can  catch  the  ball. 

Directions:  Call  attention  to  the  first  sentence.  Whisper  to  a  child, 
telling  him  what  it  says.  Ask  him  to  do  what  the  sentence  says  he  can  do. 
Then  let  him  tell  the  class  what  it  says.  Let  others  perform  the  act  and 
read  the  sentence. 

Proceed  in  the  same  way  with  the  second  sentence.  Let  different  chil- 
dren show  the  various  ways  of  playing  ball,  in  each  case  reading  the 
sentence. 

Alternate  the  sentences;  erase,  ire-write,  and  have  read  repeatedly  until 
each  child  can  read  both.  Then  take  up  the  third  sentence  in  a  similar 
way.  Always  have  the  sentence  read  silently  and  the  act  performed  before 
the  sentence  is  read  aloud.  Have  each  lesson  mastered  before  another  is 
attempted. 

Lesson  2. 

Review  the  sentences  of  Lesson  1,  having  each  sentence  read  silently,  the 
act  performed  and  the  sentence  read  aloud. 

See  baby! 
Baby  can  run. 
I  can  play. 
Baby  can  play. 
See  baby  run! 

Directions:  Have  a  good  picture  of  a  baby.  Make  the  lesson  with  the 
class,  getting  the  sentences  from  the  children. 

Teach  the  word  baby,  giving  the  two  forms  baby  and  Baby. 
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Lesson  3. 

I  can  run.* 

Baby  can  run.* 

I  can  play  ball.* 

Baby  can  play.* 

See  baby  play  ball. 

I  can  catch  the  ball.* 

Directions:  Write  the  lesson  a  sentence  at  a  time.  Have  each  starred 
sentence  read  silently  and  the  act  performed  before  the  oral  reading. 
Repeat  the  sentences  until  all  are  mastered.  Have  the  word  baby  found 
and  named. 

Word-drills:  Have  the  first  two  sentences  read  again.  Let  the  children 
find  run  in  each.  Have  them  find  see  and  baby  in  all  the  sentences  in 
which  these  words  occur. 

Have  the  following  word-list  upon  the  board: 

baby  <&  ball  28afy 

see  2Sa4*  taty  Run 

#  0 

run  wn  run  £/ee 

4a£u  Baby  see  Sftum 

5/ee  catch  can  baby 

1.  Have  the  children  find  in  turn  baby,  see,  run  in  all  possible  places. 

2.  As  the  teacher  points   promiscuously  and  very  quickly,  individuals 
name  the  words.     If  a  child  fails,  the  quick  command,  "Tell!"  brings  the 
response  from  the  entire  class. 

3.  Children   name   and   erase   words,   until   only   the   unknown  words 
remain. 

Lesson  4.    Game. 

I  have  the  ball. 
I  have  the  bird. 
I  have  the  nest. 
I  have  kitty. 

Directions:  Have  attractive  objects  such  as  are  easily  obtained  by  any 
teacher:  a  ball,  fan,  top,  flag,  a  little  cup,  a  nest,  a  toy  bird,  or  a  picture  of 
a  bird  cut  out  and  stiffened,  a  toy  cat,  or  a  picture  of  a  cat. 

Show  the  objects  to  the  class,  getting  the  children  to  talk  freely  about 
them.  Then  give  each  child  an  object,  so  that  no  one  else  may  see  it.  Let 
each  tell  what  he  has.  Then  let  one  child  show  his  object  to  the  class,  and 
tell  them  what  he  has,  the  teacher  writing  the  sentence  on  the  board. 
Have  the  sentence  read,  re-read,  erased,  written  again  and  read.  Repeat 
several  times. 

Test  the  class  by  writing  another  sentence  which  they  do  not  know. 
When  one  sentence  has  been  learned,  get  from  a  child  another  sentence. 
Proceed  as  with  the  first.  When  both  have  been  learned  alternate  them 
several  times,  erasing  and  re-writing. 

In  this  way  teach  all  the  sentences  of  the  lesson.     Review  Lesson  3. 
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Word-drills:  1.  When    the    sentences   can    be    read  with    certainty,  the 
children  may  find  ball,  nest,  bird,  kitty. 

2.  The  objects  being  at  hand,  the  teacher  says,  "  Bring  this,"  pointing  to 
the  word  ball.     The  child  gets  the  ball,  points  out  and  names  the  word 
ball.     Similarly  the  bird,  the  nest,  and  the  kitty  are  found  and  the  words 
pointed  out  and  named.     This  exercise  should  be  repeated  several  times. 

3.  Children  find,  name,  and  erase  words  which  they  know  in  the  follow- 
ing list,  which  should  be  placed  on  the  board: 

&e  kitty  nest 

nest  See  ball 

ball  r»n  See 

run  nest  kitty 

kitty  tafy  nest 

ball  Baby 

Lesson  5.    Review. 

I  have  the  bird. 

I  have  the  nest. 

I  have  kitty. 

I  can  play. 

I  can  run. 

I  can  catch  the  ball. 

See  baby  run. 

See  baby  play. 

Baby  can  play  ball. 

Baby  can  catch  the  ball. 

Directions:  Have  each  sentence  acted,  or  made  true,  before  it  is  read 
orally;  that  is,  let  each  child  make  his  sentence  true  by  getting  his  object 
and  showing  it  to  the  class,  or  by  doing  what  the  sentence  says  he  can  do. 
This  should  be  done  independently,  in  order  to  insure  the  child's  correct 
thought-getting. 

The  sentences  should  be  read  repeatedly  until  all  the  class  can  read 
them  well. 

Word-drills:  After  the  reading  lesson  has  been  mastered,  have  these  words 
found  in  the  sentences,  named  and  erased:  nest,  bird,  kitty,  catch,  see,  baby, 
run,  have,  can,  I,  ball. 

Have  the  same  words  in  the  four  forms  (except  /,  which  should  appear 
in  two  forms,  J  and  I)  in  columns  on  the  board.  Let  the  children  read 
up  the  columns.  Picture  the  successful  child  in  outline  at  the  top  of  the 
column  which  he  has  read.  In  a  similar  way  let  the  children  come  down 
the  columns  by  reading  the  words.  A  stairway  or  a  ladder  filled  with 
words  may  be  used  similarly. 

Script  and  Print:  The  words  having  been  learned  in  the  word-drills  in 
both  script  and  print,  the  lessons  may  now  be  given  in  both  forms.  In  the 
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morning  the  lesson  may  be  given  in  script;  in  the  afternoon  the  same  lesson 
may  be  given  in  print,  the  sentences  being  arranged  in  different  order. 

This  alternate  use  of  script  and  print  should  be  continued  in  the  black- 
board or  chart  lessons  until  the  sight  list  is  mastered;  that  is,  from  six  to 
eight  weeks.  When  the  primer  is  begun,  the  script  lessons  may  be  merely 
supplementary.  The  writing  lessons  Avill  keep  the  script  forms  before  the 
children. 

Lesson  6. 

I  have  the  bird. 

I  have  the  ball. 

I  can  play  ball. 

I  can  catch  the  ball. 

Baby  can  catch  the  ball. 

I  have  the  nest. 

I  have  kitty. 

Kitty  can  run. 

See  kitty  run! 

I  can  catch  kitty. 

Directions:  In  all  the  sentences  in  which  it  is  possible,  have  the  child 
perform  the  act,  or  make  the  sentence  true,  before  he  reads  it  aloud. 

Word-drills:  Have  on  the  board  the  same  lists  as  were  used  in  Lesson  5. 

1.  The  teacher  points  promiscuously  and  very  quickly,  individuals  and 
occasionally  the  class  naming  the  words. 

2.  A  pointer  is  given  to  each  of  two  children,  and  they  vie  with  each 
other  to  see  who  can  first  find  and  name  the  word  which  the  teacher  pro- 
nounces. 

3.  Each  child  chooses,  names,  and  erases  a  word  which  he  knows. 

7.    Action  Lesson. 

Give  me  the  ball. 
Give  me  the  bird. 
Give  me  the  nest. 
Give  baby  the  ball. 
Give  baby  the  kitty. 
See  me  run! 
See  me  catch  the  ball! 
See  me  play  ball! 

Directions:  Tell  the  class  what  the  first  sentence  says.  Have  a  child  do 
what  the  sentence  says  and  then  read  it.  Let  a  child  read  the  sentence  to 
another,  who  is  to  perform  the  act.  Repeat  several  times. 

Have  the  children  read  the  remaining  sentences  to  each  other,  the  one 
addressed  obeying  the  directions  thus  given,  where  possible.  In  the  last 
three  sentences  the  child  who  reads  performs  the  act. 

Word-drill:  1.  Have  the  first  five  sentences  read;  then  have  the  children 
find  give  in  each.  Write  the  word  me  on  the  board,  telling  the  class  what 
it  is.  Let  the  children  find  me  in  all  the  sentences  in  which  it  occurs. 
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2.  Point  promiscuously  to  the  words  in  the  sentences,  having  individuals 
and  sometimes  the  class  name  the  words. 

3.  Have  children  choose,  name,  and  erase  words,  until  the  entire  lesson 
is  erased.     The  word  the  should  always  be  coupled  with  the  noun. 

Lesson  8. 

Give  baby  the  ball. 
Give  me  the  nest. 
Give  mamma  the  bird. 
Give  kitty  the  ball. 
See  kitty  run,  mamma! 
See  kitty  catch  the  ball. 
Give  mamma  the  ball. 
Give  mamma  the  nest! 

Directions:  The  word-drill  may  now  precede  the  reading  lesson. 
Teach  the  new  word  mamma  by  means  of  a  picture  of  a  mother  and  baby; 
a  beautiful  madonna  picture  is  by  all  means  best. 

A  Word  Hunt:  Write  and  print  in  various  places  around  the  room  short 
lists  containing  these  words:  give,  nest,  mamma,  kitty,  bird,  baby,  run,  catchy 
me,  play,  have,  can,  I.  Each  word  should  occur  many  times,  mamma 
most  frequently. 

1.  Two  children  are  to  hunt  for  a  word  which  the  teacher  names.     The 
first  to  find  and  name  a  word  underlines  it.     For  variety,  colored   chalk 
may  sometimes  be  used  for  the  underlining. 

2.  When  all  the  words  have  been  found,  the  columns  may  be  read  by  indi- 
viduals. 

3.  Then  each  child  may  name  and  erase  two  words. 


Lesson  9.    Review. 

I  can  run. 

See  me  run,  mamma. 

Catch  me!     Catch  me! 

Give  me  the  ball. 

Catch  the  ball,  mamma. 

See  me  catch  the  ball. 

I  have  the  nest. 

I  have  the  ball  and  the  bird. 

See  kitty  catch  the  ball. 

Directions:  The  word-drill  should  precede  the  reading  lesson.  The  most 
effective  method  of  giving  word-drills  henceforth  will  be  by  means  of  flash- 
cards.  To  make  these  use  manila  cards  of  any  convenient  size;  four  and 
a  half  by  seven  inches  is  a  good  size.  Print  the  word  on  one  side  and  on 
the  other  write  it.  The  letters  should  be  uniform  in  size  and  large  enough 
to  be  readily  seen  in  all  parts  of  the  school-room.  Flash  these  cards  before 
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the  class,  having  individuals,  and  at  intervals  the  class,  name  the  words. 
Other  plans  for  the  use  of  flash-cards  may  readily  be  devised. 

Lesson  10. 

my  ball  my  bird 

my  kitty  my  mamma 

I  have  my  ball.* 

I  can  play  ball.* 

See  me  catch  the  ball.* 

Give  baby  my  ball.* 

See  my  bird,  mamma. 

I  can  feed  my  bird. 

See  my  kitty  play. 

I  feed  kitty. 

Catch  my  kitty. 

I  can  catch  my  kitty. 

Directions:  The  word-drill  by  means  of  the  flash-cards  precedes  the  read 
ing  lesson.     Each  new  word,  when  it  has  been  presented  in  the  reading 
lesson,  should  be  added  to  the  flash-cards.     (The  new  words  will  be  put  in 
a  rectangle  at  the  beginning  of  the  lesson.) 

In  presenting  my  give  each  child  an  object  for  his  own,  for  the  time  being. 
Let  him  tell  what  he  has,  using  my.  Write  the  expression  on  the  board; 
as,  my  ball,  my  bird,  having  each  read. 

The  starred  sentences  should  be  made  true,  or  acted,  by  the  pupil  before 
he  reads  aloud. 

When  the  lesson  has  been  read  sentence  by  sentence,  it  should  be  read 
continuously;  if  possible,  by  every  pupil. 

Lesson  11. 

I  have  my  kitty. 

I  like  my  kitty. 

My  kitty  likes  me. 

I  like  my  bird. 

I  like  to  feed  my  bird. 

Baby  likes  my  bird. 

Mamma  likes  my  bird. 

Give  me  my  ball. 

I  like  to  play  ball. 

I  can  catch  the  ball. 

I  like  to  catch  the  ball. 

I  like  to  run. 

See  me  run!  Catch  me. 

Directions:  Word-drill  by  means  of  flash-cards.  The  child  who  names 
the  word  correctly  gets  the  card.  At  the  close  of  the  drill,  the  children 
count  their  cards. 
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If  a  child  fails  to  answer  correctly,  the  quick  command,  "Tell!"  brings 
the  response  from  the  class.  This  method  helps  to  hold  the  attention  of 
the  entire  class. 

Give  a  brief  language  lesson  introducing  like.  "I  like  apples.  What  do 
you  like?"  "  I  like  my  bird.  What  do  you  like?" 

Tell  the  class  the  word  to.  Write  the  sentence  Run  to  me  on  the  board; 
and  have  it  acted,  then  read.  Erase  me  and  substitute  mamma,  having  the 
sentence  read.  Similarly  substitute  baby  for  mamma. 

Have  the  following  phrases  read  repeatedly: 

to  play  to  see  baby  play 

to  run  to  feed  kitty 

to  catch  kitty  to  feed  my  bird 
to  play  ball 

Write  /  like  before  each,  place  the  period  at  the  end,  and  have  the 
sentences  read. 


Lesson  12. 

(1)  Can  you  play  ball?* 
Can  you  run?* 
Can  you  catch  me?* 
Can  you  catch  the  ball?* 
Kitty  can  catch  the  ball  ? 
Can  you  catch  kitty? 

(2)  Have  you  the  ball? 
I  have  the  nest. 
Have  you  the  bird? 
I  have  the  ball. 

I  like  to  play  ball. 
Give  baby  the  kitty. 
Feed  my  bird. 

Directions:  Use  flash-cards  for  the  word-drill.     Add  to  the  set  of  flash- 
cards  these  phrases: 

to  play  my  mamma 

to  run  my  bird 

to  catch  kitty  my  kitty 

to  play  ball  the  bird 

to  see  you  the  nest 

to  feed  kitty  to  feed  my  bird 

Use  these  as  previously  directed. 

Have  one  child  read  a  starred   sentence  and  another   answer  orally. 
Have  the  sentences  in  (2)  read  in  dialogue  form. 
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Lesson  13. 

That  is  my  papa. 

That  is  my  mamma. 

That  is  baby. 

I  like  my  papa. 

My  papa  likes  me. 

Papa  can  play  ball. 

Papa  likes  to  play  ball. 

I  like  to  catch  the  ball. 

Mamma  and  baby  like  to  play. 

Directions:  Have  pictures  of  papa,  mamma,  and  baby.  Let  the  children 
point  out  each,  using  the  expression,  That  is.  As  each  sentence  is  given 
write  it  on  the  board  and  have  it  read.  Have  the  children  find  the  word 
papa  and  the  expression  That  is.  Add  these  to  the  flash-cards. 

For  the  word-drill,  place  the  flash-cards  on  the  teacher's  desk,  on  the 
chalk-trough,  and  in  other  conspicuous  places.  The  children  are  to  find  the 
words  and  phrases  as  the  teacher  calls  for  them.  Small  groups  of  children 
may  hunt  at  the  same  time  for  the  word.  The  one  who  finds  the  word 
must  tell  the  class  what  it  is.  When  all  have  been  found  the  teacher  flashes 
them  before  the  class  for  individuals  or  the  class  to  name. 


Lesson  14. 

I  see  a  little  bird. 

I  like  you,  little  bird. 

Papa!  Papa!  See  the  bird. 

Can  you  catch  the  bird,  papa? 

See  the  bird  fly! 

Fly  to  the  nest,  little  bird. 

Fly  to  the  mamma  bird. 

The  mamma  bird  will  feed  you. 

Directions:  Tell  the  word  little  to  the  class,  impressing  -it  by  sentence 
use.  Have  the  children  find  the  little  finger,  a  little  child  in  the  class,  the 
little  marble,  a  little  leaf,  etc. 

Tell  the  word  fly  to  the  class.  Let  them  imitate  the  flying  of  a  bird  by 
waving  the  arms  and  running  on  tiptoe.  Have  the  lesson  read  sentence 
by  sentence,  then  as  a  whole. 

Word-drill:  Review.  Have  all  the  known  words  in  all  forms  in  columns 
on  several  of  the  boards.  Appoint  monitors  among  the  children.  Have 
the  monitors  recite  the  words  first.  Then  let  each  monitor  hear  each  child 
in  his  group  say  the  words  in  his  list;  then  another  monitor  takes  the  same 
children.  In  this  way  every  child  recites  every  word. 
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Lesson  15.    Review. 

Print  and  write  on  cards  all  of  the  sentences  given  in  the  past  lessons, 
having  but  one  sentence  on  a  card.  Give  each  child  a  card.  If  he  can  read 
it  readily,  he  keeps  it  and  gets  another  to  read.  When  all  the  cards  have 
been  given  out,  each  child  counts  his  cards  and  reports  the  number.  Then 
the  cards  are  quickly  shuffled  and  given  out  again.  These  sentence-cards 
may  be  used  in  a  variety  of  ways  for  seat  work. 

Word-drill  by  means  of  flash-cards. 

Lesson  16. 

I  can  see  you,  papa. 

Do  you  see  me? 

See  me,  papa!     See  me! 

Can  you  catch  me? 

Papa  likes  to  play. 

I  like  to  play. 

I  like  to  catch  papa. 

Papa  likes  to  catch  me. 

Directions:  Word-drill  as  for  Lesson  14.  In  the  reading  lesson  give  the 
class  the  suggestion  that  a  child  is  playing  with  his  papa  and  is  talking 
to  him. 

The  board  lessons  already  given  will  suffice  as  suggestions.  The  remain- 
ing 23  words  of  the  Sight  List  can  readily  be  taught,  with  the  needed 
reviews,  in  fourteen  lessons,  two  or  even  three  new  words  being  given  in  a 
lesson.  It  will  be  better  for  each  teacher  to  make  her  own  lessons, 
because  she  knows  the  needs  and  interests  of  her  class. 

The  new  words  should  be  thoroughly  taught  before  the  reading  lesson  is 
attempted. 


STEP  II. 

DERIVATION  OF  PHONIC  ELEMENTS  FROM  SIGHT  WORDS. 

First  make  sure  that  the  Sight  List  is  thoroughly  learned,  because  the 
parts  can  not  be  derived  unless  the  whole  is  perfectly  known. 

Write  on  the  board  the  word  feed .  Pronounce  it,  prolonging  slightly  the 
initial  sound,  the  children  listening  and  watching.  Have  a  child  pronounce 
the  word.  Then  have  him  begin  to  say  feed,  the  teacher  covering  all  of 
the  word  except  /.  Repeat  the  process  several  times  with  individuals, 
then  with  the  class.  This  gives  the  sound  of/  in  a  natural  way. 

Write  see  upon  the  board.  Pronounce  it,  making  prominent  the  sound 
of  s.  Have  a  pupil  pronounce  it;  then  have  him  begin  to  say  the  word,  ee 
being  covered.  Similarly  derive  the  sound  of  s  from  sing. 

In  this  way  go  over  the  entire  list  of  consonant  sounds,  deriving  several 
sounds  in  each  lesson.  Be  sure  that  individuals  get  the  sounds  correctly 
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before  attempting  concert  work.     Review  daily  all  the  sounds  previously 
given.     This  work  will  not  require  more  than  a  week. 

By  this  natural  analysis  the  child  can  usually  derive  any  sound  for  him- 
self, because  he  knows  the  words. 

There  may  be  difficulty  in  giving  the  sounds  of  </,  b,  d,  h,  p.  These  must 
not  be  given  as  if  combined  with  short  u  or  uh — gu  or  guh,  bu  or  buh.  If 
there  is  a  tendency  to  give  the  sound  incorrectly,  the  teacher  should  give 
it  distinctly,  having  individuals,  and  finally  the  class,  imitate. 

The  sound  of  wh  may  be  incorrectly  given  as  w.  In  that  case  have  the 
pupil  hold  up  a  finger  and  blow  against  it  explosively  until  he  feels  his 
breath  upon  his  finger.  Then  have  him  say  white,  then  begin  to  say  white. 
This  explosive  breath  gives  the  sound  of  wh. 

The  following  list  shows  the  order  in  which  the  sounds  should  be  taught 
(which  order  depends  upon  ease  of  making  and  usefulness  in  word- 
building),  and  the  words  from  which  the  sounds  are  obtained: 

/ — feed  I — like,  little  *sh — shell 

s — see,  sing  n — nest  *w— will,  want 

m  — may,  mice,  me  t — to  g — get,  give 

r — run,  ride  *ch — cheese  th — that 

c — can,  catch,  cake  b — ball,  big  wh — white 

p — papa  h — have,  has  j — Jack 

d — doll  k — kitty  y — you 

The  sound  of  v  should  be  derived  from  the  word  very,  which  occurs  on 
page  68  of  the  California  State  Primer. 

The  sounds  of  2,  §,  f,  g,  th  aspirate,  and  qu  may  be  omitted  until  the 
second  term. 

The  consonant  sounds  should  be  reviewed  for  a  few  moments  daily,  until 
mastered.  The  following  methods  will  be  found  useful: 

1.  Have  the  foregoing  list  of  the  consonants  and  the  words  from  which  they 
are  derived  permanently  upon  the  board  or  upon  a  wall-chart.     Go  over 
the  list  quickly,  having  a  child  begin  to  say  the  word,  then  say  it. 

2.  Prepare  manila  cards  about  four  by  five  and  a  half  inches  in  size.     On 
one  side  write  a  consonant;  on  the  other  print  the  same  letter.     The  letters 
should  be  uniform  in  size,  and  should  be  large  enough  to  be  readily  seen  in 
all  parts  of  the  school-room.     Flash  these  before  the  class,  having  individ- 
uals, and  at  intervals  the  class,  sound  the  letters.     This  should  be  a  spirited 
drill. 

When  a  child  is  unable  to  give  a  sound,  the  quick  command,  "Class!" 
or  "Tell!"  should  bring  the  response  from  all  the  pupils.  This  insures 
attention,  as  the  entire  class  may  be  called  to  recite  at  any  moment. 

3.  Pupils  may  dictate  the  sounds,  the  teacher  writing  on  the  board  the 
letter  representing  each. 

4.  The  teacher  may  dictate  the  sounds,  the  class  writing  the   letters. 
This  is  the  beginning  of  phonetic  spelling.     It  should  not  be  given  until 
near  the  close  of  the  first  term. 

*The  sounds  of  ch,  sh,  and  w  may  be  further  impressed  by  means  of  stories  or  suggestions; 
ch  is  like  the  sound  which  the  engine  makes  in  starting;  sh  is  what  the  mother  says  when 
she  wishes  us  to  keep  still  and  not  wake  baby ;  w  is  like  the  sound  which  the  wind  makes. 
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The  word-forms,  or  compound  phonograms,  are  also  derived  from  the 
Sight  List. 

Experience  has  shown  that  it  is  better  to  obtain  one  word-form  at  a  time; 
use  it  in  word-building;  and  use  the  new  phonetic  words  built  upon  it  in 
sentences  for  the  children's  reading,  rather  than  derive  all  possible  word- 
forms  from  the  Sight  List,  and  teach  them  all  thoroughly  before  any  are 
used  in  word-building. 

2,  3.  These  phonic  lessons  will  be  combined  with  the  reading  lessons  from 
the  California  State  Primer. 

The  assignment  of  reading  lessons  and  the  accompanying  phonic  lessons 
are  merely  suggestive,  not  arbitrary. 

The  amount  of  work  planned  for  each  day  will,  it  is  thought,  meet  the 
maximum  requirements  of  an  average  class  of  first-year  pupils  in  a  graded 
school.  About  half  an  hour  in  the  morning  and  the  same  time  in  the  after- 
noon should  be  devoted  to  word-drills  and  reading.  The  separate  phonic 
lessons  will  require  from  fifteen  to  twenty  minutes  daily. 

In  classes  that  are  immature  for  their  years  and  in  schools  where  the 
teacher  has  several  grades,  the  lessons  will  of  necessity  extend  over  many 
more  weeks.  Progress  may  be  slow,  but  the  work  done  should  by  all  means 
be  thorough. 

In  schools  in  which  one  teacher  has  several  primary  grades,  the  phonic 
lessons  may  be  given  with  profit  to  the  First.  Second,  and  Third  Grades 
together. 

In  all  phonic  lessons  it  should  be  remembered  that  the  purpose  is  not  so 
much  to  teach  the  words  in  the  lists  as  to  teach  the  phonic  elements  and 
give  the  pupils  power  to  determine  new  phonetic  words  for  themselves. 


CALIFORNIA  STATE  PRIMER,  WITH  PHONIC  LESSONS. 

Lesson  1. 

Reading:  Pages  1-3. 

Phonics  Lesson:   Teach  the  following  sounds,  having  the  pupils  derive 
them  from  sight  words,  according  to  suggestions  given  on  pages  15-17. ' 

/ — feed  7- — run,  ride 

s — see,  sing  r — ean,  catch,  cake 

m — may,  mice,  me 

Lesson  2. 

Reading:  Page  4. 

Phonics  Lesson:  Review  from  the  words  and  by  means  of  flash-cards  the 
sounds  of/,  s,  m,  r,  c. 

Teach,  according  to  directions  on  pages  15-17,  the  following  sounds: 

P — papa  n — nest 

d — doll  t — to 

I — like,  little  ch — cheese 

Drill  on  these  sounds  thoroughly.     Reach  individuals;    so  that  every 

child  learns  every  sound. 
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Lesson  3. 

Reading:  Pages  5  and  6. 

Phonics  Lesson:  Review  by  means  of  the  words  and  with  flash-cards  the 
sounds  of/,  s,  m,  r,  c,  p,  d,  I,  n,  t,  ch. 

Teach  inductively,  using  the  directions  given  on  pages  15-17,  these 
sounds: 

6 — ball,  big  sh — shell 

h — have,  has  w — will,  want 

k— kitty 

Lesson  4. 

Reading:  Page  7  and  half  of  page  8. 

Phonics  Lesson:  Review  the  sounds  of  /,  s,  ra,  r,  c,  p,  d,  I,  n,  t,  ch,  using 
the  board  list  (see  page  16). 

Teach  inductively,  according  to  directions  on  page  15,  these  sounds: 

g — get,  give  ; — Jack 

th — that  y — you 

wh — white 

Drill  thoroughly  on  these  sounds. 

/ 
Lesson  5. 

Reading:  Remainder  of  page  8  and  page  9. 

Phonics  Lesson:  Derive  again  all  of  the  consonant  sounds.  Go  over  the 
list  repeatedly,  making  sure  that  every  child  gets  every  sound. 

Lesson  6. 

Reading:  Page  10. 

Phonics  Lesson:  Review  consonants.     Write  on  the  board  the  familiar 
word  can,  and  have  it  pronounced.     Erase  c  and  have  an  pronounced. 
Prefix  p,  have  it  sounded  and  the  word  pan  pronounced.* 
Build,  in  turn: 

man  fan  tan  Dan 

ran  Nan  bran  ban 

In  building  words  containing  digraphs  and  trigraphs,  prefix  a  consonant 
at  a  time;  as,  an,  ran,  bran. 

Have  the  phonetic  words  read  repeatedly.  Erase,  build  again,  and  have 
the  list  read. 

*  Should  the  pupils  have  any  serious  difficulty  in  blending  p  and  an,  the  teacher  should 
blend  for  them.  If  they  still  find  the  process  hard,  the  word-building  should  be  discontinued 
while  a  brief  series  of  blending  exercises  is  given,  as  follows: 

1.  The  teacher  sounds,  that  is,  pronounces  slowly,  monosyllabic  names  of  familiar  objects, 
letting  individuals  find  the  objects.  Such  words  as  the  following  may  be  sounded :  f-an,  t-op, 
d-esk,  b-all,  c-up,  h^at,  r-ose,  s-l-ate. 

Note  that  the  words  are  not  resolved  into  the  smallest  phonic  elements,  which  would 
require  more  time  and  effort  and  would  ultimately  involve  diacritical  marking  in  order  to 
determine  the  sound  of  the  vowels.  They  are  separated  into  consonants  and  word-forms,  or 
compound  phonograms,  such  as  all,  an,  op. 

The  pause  between  the  parts  of  a  word  should  be  slight,  just  enough  to  enable  the  child  to 
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Lesson  7. 

Reading:  Page  11. 

Phonics  Lesson:  Build,  as  directed  in  Lesson  6,  these  words: 

ran  Dan  Nan  bran 

fan  tan  man  span 

When  the  words  are  read  with  ease,  have  these  sentences  read  at  sight: 

Fan  me,  baby. 
Dan  ran  to  papa. 
Nan  can  catch  a  ball. 
Get  the  pan. 
Baby  Nan. 

Little  Dan. 
Milk-man. 

Lesson  8. 

Reading:  Page  12  and  two  lines  on  page  13. 

Phonics  Lesson:  Review  consonants  from  the  blackboard  or  wall-chart; 
individuals  and  sometimes  the  class  giving  the  sound  as  the  teacher  points 
to  the  letter. 

Write  the  word  mice  on  the  board,  and  have  it  pronounced.  Erase  ra 
and  get  ice.  Prefix  r,  have  it  sounded,  and  have  the  word  rice  pronounced. 
In  a  similar  way  build  the  entire  list.  Have  the  words  read  many  times. 
Add  r  to  you  to  form  your.  Review  an  words. 

mice  dice  you 

ice  nice  your 

rice  slice 

price  spice 

pan  bran  fan 

Dan  span  tan 

ran  man  Nan 

Lesson  9. 

Reading:  Page  13. 

Phonics  Lesson:  Build,  as  directed  in  Lesson  8,  the  following  words: 
rice  slice  you 

nice  spice  your 

dice  price  yours 


distinguish  the  parts.     If  he  knows  the  elements  he  will  very  soon  comprehend  the  blending ; 
and  after  that  his  ability  to  determine  new  phonetic  words  is  merely  a  matter  of  practice. 

2.  Commands  are  given,  an  important  word  being  sounded,  the  pupils  obeying  the  direc- 
tions.   For  example:  You  may  s-t-and.    S-it.    Bring  the  sh-ell  to  me.    Go  to  the  d-oor. 

3.  The  teacher  tells  an  interesting  story  in  which  the  meaning  is  largely  dependent  upon 
the  words  sounded ;  as, 

On  Tom's  birthday  his  papa  gave  him  a  little  c-art,  with  a  harness  for  his  d-og.  Tom 
hitched  his  dog  to  the  c-art  and  took  his  little  sister  out  for  a  r-ide.  One  day  when  they 
were  in  the  w-oods,  the  dog  saw . 

4.  As  soon  as  the  children  get  the  blending  readily  in  the  oral  presentation,  a  list  of  phonetic 
words  may  be  put  upon  the  board.    The  teacher  may  sound  and  the  pupils  find  and  name 
the  words.    When  this  can  be  done,  the  lessons  in  word-building  should  be  continued. 
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When  the  words  are  learned,  have  these  sentences  read  at  sight: 

Mice  like  cheese. 
This  is  nice  cake. 
Will  you  have  a  slice? 
It  is  spice  cake. 
I  like  rice  and  milk. 

Lesson  10. 

Reading:  Page  14  and  half  of  page  15. 

Phonics  Lesson:  Review  consonants  by  means  of  flash-cards. 

Develop  the  possessive  form  of  known  words  by  adding  Y 

mamma's                              papa's  A  bird's  nest 

baby's                                    Jack's  Papa's  horse 

kitty's                                    bird's  Baby's  ball 
May's 

Have  the  following  sentences  read  at  sight: 
That  is  mamma's  fan. 
That  is  papa's  horse. 
That  is  Jack's  dog. 
A  bird's  nest  is  in  that  big  tree. 
Kitty's  milk  is  in  the  pan. 

Lesson  11. 

Reading:  Pages  13,  14,  and  15. 

Phonics  Lesson:  Review  consonants,  using  flash-cards.  Pupils  dictate 
sounds  for  the  teacher  to  write  the  letters.  Have  the  sounds  given  from 
the  list  thus  made,  by  pupils  who  do  not  get  them  readily. 

Write  see  on  the  board  and  have  it  pronounced.  Erase  .s,  getting  from 
the  class  the  sound  of  ee.  Prefix  b  and  have  bee  pronounced.  Similarly 
build  tree. 

Write  see  again,  add  d  and  have  seed  pronounced.  Build  the  other  words 
of  the  list  in  a  similar  way.  Have  the  words  read  repeatedly.  Add  s  to 
each  word  and  have  the  list  read  again. 

see  seed  weed 

bee  need  speed 

tree  feed  bleed 

Lesson  12. 

Reading:  Page  16  and  half  of  page  17. 

Phonics  Lesson:  Review: 

pan  mice  Jack's                           see 

ran  rice  papa's                          bee 

man  price  baby's                          tree 

Dan  dice  mamma's                     seed 

Nan  slice  May's                            need 

bran  spice                                                                 weed 
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When  the  words  can  be  read  with  ease,  have  these  sentences  read  at  sight: 

Feed  kitty. 

Kitty  likes  milk. 

My  bird  likes  seed. 

Mamma  needs  a  pan. 

A  bird's  nest  is  in  that  tree. 

Will  you  have  a  slice  of  spice  cake  ? 


Lesson  13. 

Reading:  Remainder  of  page  17  and  page  18. 

Phonics  Lesson:  Review  consonants  by  means  of  flash-cards.  When  a 
pupil  sounds  the  letter  correctly,  give  the  card  to  the  first  pupil  in  his  row. 
Have  the  cards  counted  to  see  which  row  has  the  most. 

Build  from  the  known  word  nest  these  words: 

west  lest  test 

best  pest  jest 

After  having  the  words  read  several  times  erase  and  build  again. 
Build  as  review: 

mice  spice  dice 

rice  slice  price 


Lesson  14. 

Reading:  Page  19. 

Phonics  Lesson:  Build  from  run  the  following  words: 

fun  gun  sun  guns 

bun  shun  buns  shuns 

Review : 

rest  best  pest  test  you 

nest  lest  jest  west  your 

When  both  lists  can  be  read  with  ease,  have  the  following  sentences  read 
at  sight: 

Rest,  little  bird. 
Rest  in  your  nest. 
The  sun  is  in  the  west. 
I  will  do  my  best. 
Do  you  like  buns? 
My  papa  has  a  big  gun. 


(21) 


Lesson  15. 

Reading:  Page  20  and  half  of  page  21. 
Phonics  Lesson: 

play  say  niay  bay  stay  ball 

lay  day  gay  ray  Tray  all 

ay  way  hay 


Play  in  the  hay. 
Stay  all  day. 
I  have  a  gray  kitty. 
Tray  is  my  dog. 


Lesson  16. 

Reading:  Remainder  of  page  21  and  part  of  page  22. 

Phonics  Lesson:  The  following  review  list  should  be  read  repeatedly  down 
and  across  the  lines.     The  words  seen  and  green  should  be  built  from  see: 

pan  see  seed  day  ray 

ran  tree  feed  say  Tray 

bran  free  need  stay  may 

man  bee  seen  gray  way 

Dan  fee  green  dray  bay 

Feed  the  gray  kitty. 
A  'n«st  is  in  that  green  tree. 
Will  you  stay  and  play  ? 
My  bird  needs  seed. 


Lesson  17. 

Reading:  Remainder  of  page  22,  and  page  28. 
Phonics  Lesson:  Build: 

mice  baby's  nest 

rice  papa's  west 

slice  mamma's  rest 

price  Jack's  crest 

nice  May's  best 

dice  kitty's  chest 

To  be  read  at  sight: 

That  is  kitty's  milk. 
Have  a  slice  of  mamma's  cake. 
Do  you  like  spice  cake? 
Will  you  feed  Jack's  dog? 
How  do  you  like  papa's  horse? 
May's  doll  is  in  the  chest. 
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Lesson  18. 

Reading:  Page  24. 

Phonics  Lesson:  From  slate  build  the  following  words: 

late  mate  date  hate  skate 

ate  gate  fate  Kate  plate 

Papa's  gate. 

Jack's  slate. 

Baby's  plate. 

Mamma's  dates. 

Kate's  play-mate. 

The  bird's  seed. 

Lesson  19. 

Reading:  Page  25. 

Phonics  Lesson:  From  the  known  words  slate  and  run  build  the  following: 

late  date  run 

ate  plate  fun 

mate  fate  sun 

gate  hate  gun 

rate  Kate  bun 

grate  play-mate  shun 

skate 

Get  a  plate  of  nice  cakes. 
Do  you  like  dates  ? 
That  is  Jack's  slate. 
Kate  is  my  play-mate. 
I  like  to  skate. 

Lesson  20.    Monthly  Review. 

Reading:  All  the  lessons  on  pages  13  to  18  that  are  about  animals. 

Phonics  Lesson:  Review  of  consonants.     Read  these  lists  down  and  across: 
day  nay  rest  price 

date  nest  ray  yours 

deed  nice  run  skate 

dice  need  rice  green 

bun  pay  gun  weed 

bay  pest  gay  way 

best  pun  gate  west 

Lesson  21. 

Reading:  Page  26  and  four  sentences  on  page  27. 

Phonics  Lesson:  By  means  of  flash-cards  review  the  word-forms  cm,  eed, 
een,  ay,  est,  ice,  wn,  and  ate;  and  the  consonants. 

Write  on  the  board  the  word  will  and  have  it  pronounced.  Have  w 
sounded,  erase  it  and  have  ill  pronounced.  Prefix  ra  and  have  the  word 
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mill  pronounced.     Build  similarly  the  other  words  of  the  list,  having  them 
read  frequently: 

mill  fill  till  kill  drill 

bill  hill  still  rill  Jill 

Lesson  22. 

Reading:  Remainder  of  page  27  and  page  28. 

Phonics  Lesson: 

will  till  kill  get  ball 

mill  pill  rill  let  all 

fill  spill  drill  me  up 

hill  Jill  chill  we  cup 

bill  still  frill  be  sup 

Did  you  spill  your  milk? 
I  will  fill  your  cup. 
Be  still,  Kate. 
I  will  let  you  see  the  nest. 
Baby  birds  are  in  the  nest. 
Kitty  will  kill  the  birds. 
May  we  ride  to  the  mill? 
May  we  stay  all  day? 
We  can  play  in  the  hay. 
We  will  take  Tray. 

Lesson  23. 

Reading:  Pages  29  and  30. 

Phonics  Lesson  (review):    Have  the  lists  read  in  vertical  and  in  hori- 
zontal lines.     The  children  may  make  sentences  for  the  starred  words: 
run  mice  nest  day  hill 

bun  rice  best  say  still* 

gun  price*  test  pay  chill 

fun*  dice  west*  stay*  mill 

shun  slice*  chest*  hay*  fill 

Lesson  24. 

Reading:  Pages  31  and  32. 

Phonics  Lesson:  Add  ing  to  known  words.     Tell  the  class  the  first  word 
going.     Let  them  get  the  remainder  of  the  list  by  analogy. 

Note  that  words  in  which  the  final  mute   e   is  dropped,  and  those   in 
which  the  final  consonant  is  doubled,  are  not  used  in  this  lesson: 

staying 

saying 

killing 


going 

milking 

flying 

filling 

seeing 

feeding 

wishing 

spilling 

playing 

singing 

looking 

willing 

feeding 

catching 

resting 
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Lesson  25. 

Reading:  Page  33  and  half  of  page  34. 

Phonics  Lesson:  Review  all  the  words  developed  in  Lesson  24.  When 
these  can  be  read  without  hesitation  the  following  sentences  should  be 
read  at  sight: 

Papa  is  milking  the  cows. 

I  am  going  to  milk  my  cow. 

The  boys  are  playing  ball. 

Nat  is  feeding  the  doves. 

See  the  doves  flying  to  Nat. 

Mamma  is  singing  to  baby. 


Lesson  26. 

Reading:  Remainder  of  page  34,  and  page  35. 

Phonics  Lesson:  Review  consonants  and  word-forms,  using  the  flash-cards. 
Have   the    first  word  in    a  group   pronounced,   and    write   the   second 
word  under  it.     The  pupils  will  readily  get  the  new  word  by  analogy. 

dove  boat  pail  and 

love  coat  sail  sand 

get  cow  me  wish 

let  now  we  fish 

pet  how  she  dish 

I  like  to  sail  my  boat. 

Ned  has  a  pet  squirrel. 

Mamma  wants  some  sand  in  the  garden. 

Jack  needs  a  coat. 


Lesson  27. 

Reading:  Pages  35  and  36. 
Phonics  Lesson:  Review. 

From  pail  get  ail  by  erasing  p ;  then  build  these  words,  having  them  read 
frequently : 

sail  nail  nailing 

mail  fail  hailing 

hail  jail  railing 

rail  wail  sailing 

tail  nails  mailing 

coat  sail          pet  how  we  fish  letter 

love          sand         let  now          she           dish 

Jack  is  sailing  his  boat. 
Will  you  mail  that  letter? 
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Lesson  28. 

Reading:  Pages  37  and  38. 

Phonics  Lesson:  Review  consonants  and  the  word-forms  an,  eed,  een,  ay, 
est,  ice,  un,  ate,  ook,  ish,  ing,  ate,  et,  ail,  by  means  of  the  flash-cards. 

Build  the  following  words,  for  rapid  sight  reading.  To  expedite  the 
building  have  the  word-forms  written  the  required  number  of  times  in 
columns.  Very  little  time  will  then  be  required  to  prefix  the  consonants: 

pail  bad 

hail  had 

fail  lad 

mail  mad 

sail  sad 

rail  pad 

tail  shad 

Papa's  horse  is  in  the  shed. 

Ned  has  a  red  sled. 

I  do  not  wish  to  go  to  bed. 

Lesson  29. 

Reading:  Page  39. 

Phonics  Lesson:  Review: 

bed  Fred  bad  glad 

Ned  shed  lad  had 

Ted  sled  mad  sad 

red  fed  pad  shad 

Fred  fed  his  horse. 
I  am  glad  to  see  you. 
I  wish  I  had  a  red  sled. 
Go  away,  Tray. 
You  are  a  bad,  bad  dog. 

Lesson  30. 

Reading:  Pages  40  and  41. 

Phonics  Lesson:  Words  by  analogy: 

white  cap  get  think  must 

kite  nap  let  pink  just 

up  cake  that  ride  nap 

cup  take  hat  slide  lap 

May  has  a  pretty  pink  hat. 

I  can  fly  my  kite. 

Kitty  likes  to  take  a  nap. 

She  likes  to  stay  in  my  lap. 

Take  a  slice  of  cake. 

Do  you  wish  a  cup  of  milk? 
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Lesson  31. 

Reading:  Pages  42  and  43. 

Phonics  Lesson:  Review  these  word-forms:  an,  eed,  een,  ay,  est,  ice,  un, 
ate,  ish. 

Build  the  following  words.  After  having  them  read,  erase  and  let  the 
children  give  as  many  of  the  words  as  they  can,  the  teacher  writing  the  list: 

that  rat  mat  Nat  scat 

at  fat  pat  hat  chat 

That  is  Nat's  hat. 

Bat  the  ball. 

Ned  has  a  pet  squirrel. 

Baby  can  say,  "Pat-a-cake!     Pat-a-cake!" 


Lesson  32. 

Reading:  Page  44. 
Phonics  Lesson: 

gold             hold  ( white — kite  wish — fish 

old              told  R     '       J      caP — naP  UP — CUP 

cold             sold  i       get — let  come — some 

fold             bold  ^  must — just  will — spill 


See  my  gold  fish! 
May  I  hold  baby? 
Papa  sold  his  horse. 
Grandma  is  old. 
Mamma  told  me  to  come. 


Lesson  33. 


Reading:  Pages  45  and  46. 
Phonics  Lesson: 


gold  scold  fold  mold  hold 

cold  bold  told  sold  old 

See  that  old  man. 
My  gold  fish  likes  to  swim. 
Let's  fly  my  kite. 
You  hold  the  kite.     I  will  run. 
Mamma  told  me  to  go  in. 
She  will  not  scold  me. 
See  that  bold  little  mouse! 
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Lesson  34. 

Reading:  Pages  47  and  48. 
Phonics  Lesson:  Review.' 

Have  the  lines  read  up,  down,  and  across.     Picture  in  outline  the  child 
who  reads  an  entire  column  correctly: 

sat  red  lap 

sail  ride  lad 

sold  rail  lake 

side  rake  led 

scat  rat  let 

scold  mail  pink 

sad  mold  pet 

sled  mad  pail 

sand  mat  pat 


Lesson  35. 

Reading:  Pages  49  and  50,  to  Review. 

Phonics  Lesson:  Beginning  with  Jack,  get  the  word-form  ack  and  build  for 
rapid  reading: 

back  lack  sack  crack 

rack  hack  tack  stacks 

pack  stack  black  lacks 

Add  s  to  each  word  and  have  the  list  read.     Then  erase  s,  add  ing,  and 
have  the  words  read  again. 

When  the  words  are  easily  read,  these  sentences  may  be  given  for  sight 

reading: 

Get  a  sack  of  nuts. 

Ride  in  a  hack. 
Stack  the  hay. 
Come  back,  Jack. 


Lesson  36. 

Reading:  Review,  pages  50  and  51. 

Phonics  Lesson: 

Jack  rack  pack  blacking 

back  crack  packer  packing 

lack  black  cracker  stacking 

tack  stack  blacker  cracking 

Do  you  like  crackers  and  cheese  ? 
Get  me  some  blacking. 
Papa  is  stacking  the  hay. 
Crack  some  nuts  for  Dan. 
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Lesson  37. 

Reading:  Page  52,  and  to  the  dividing  line  page  53. 

Phonics  Lesson:  Add  ing  to  the  familiar  words  go,  catch,  and  ask.  Write 
give  and  have  it  pronounced;  erase  e  and  add  ing,  to  form  giving. 

From  ing  build  the  monosyllables.  When  these  have  been  read,  erase 
the  list  and  let  the  class  give  words  that  rhyme  with  sing. 

going  sing  sting 

catching  ring  wing 

asking  bring  swing 

giving  king  spring 


Lesson  38. 

Reading:  Page  53. 

Phonics  Lesson:    Review  the  words  given  in  Lesson  37,  building  them 
again.     Have  these  sentences  read  at  sight: 

The  bee  may  sting  you. 
We  are  going  to  the  picnic. 
There  is  a  spring  on  the  hill. 
Bring  me  the  basket. 
Papa  is  giving  mamma  a  ride. 
Jamie  is  catching  fish. 


Lesson  39. 

Reading:  Pages  54  and  55. 

Phonics  Lesson:  Let  the  children  give  words  that  sound  like  cake,  the 
teacher  writing  the  list  on  the  board.  The  following  words  should  be  given, 
and  the  list  read  frequently: 

make  rake  stake  lake 

cake  take  shake  wake 

When  the  words  are  easily  read,  these  sentences  may  be  given  for  sight 
reading: 

A  cake  to  bake. 

The  hay  to  rake. 

Trees  to  shake. 

I  can  make  the  cake. 
Jack  will  rake  the  hay. 
Ned  will  shake  the  trees. 
We  will  get  the  nuts. 
May  will  take  baby  to  ride. 
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Lesson  40. 

Reading:  Pages  56  and  57. 

Phonics  Lesson:  Review. 

Have  the  words  at  the  bottom  of  page  59  read.  Ignore  the  diacritical 
marks. 

Have  the  class  build  and  read  words  that  sound  like  cake,  repeating  the 
list  given  in  Lesson  39. 

Dictate  to  the  class  the  consonant  sounds,  having  the  writing  done  at 
the  board,  in  order  to  quickly  correct  any  error. 


Lesson  41.    Monthly  Review. 

Reading:  Pages  58  and  59.  Each  child  may  review  his  hardest  lesson  up 
to  page  60. 

Phonics  Lesson:  From  ball  build  all,  tall,  wall,  fall;  and  from  book  build 
took. 

Have  these  words  read  repeatedly  across,  then  down  the  lines: 

told  ran  gate 

tide  rest  gold 

take  ride  gun 

tack  rill  gay 

till  rate  wake 

took  rake  wail 

tail  rack  wish 

tall  rail  wall 


Lesson  42. 

Reading:  Pages  60  and  61. 

Phonics  Lesson:  Review  continued. 

Have  these  words  read;  then  have  the  sentences  read  at  sight: 

sat  sold  fill  fat 

sail  say  fate  fall 

side  seen  fold  fail 

sill  sake  fun  fan 

My  kite  sails  like  a  bird. 

I  took  my  boat  to  the  lake. 

Mamma  told  me  to  fill  the  pail. 

Do  not  wake  baby. 

You  may  ride  to  the  gate. 
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Lesson  43. 

Reading:  Page  62  and  half  of  page  63. 

Phonics  Lesson:  Review  consonants  from  the  flash-cards.     Dictate  the 
consonants,  letting  the  pupils  write  on  the  board  the  corresponding  letter. 
Have  the  pupils  sound  the  letters  written. 
Build  these  words  for  sight  reading: 

side  tide  bride 

wide  slide  cow 

hide  pride  down 

I  can  ride  papa's  horse. 
He  lets  me  ride  to  the  big  gate. 
The  mice  run  and  hide. 
I  like  to  slide  down  hill. 

Lesson  44. 

Reading:  Pages  62  and  63. 

Phonics  Lesson:  Dictate  consonants  for  the  class  to  write  on  the  black- 
board. 

Flash,  one  at  a  time,  easy  word-forms  such  as  an,  est,  at,  ill,  ing,  old,  un, 
and  have  the  class  write  them. 

Build  from  book  the  list  of  words  and  have  them  read  repeatedly.     The 
sentences  may  then  be  read  at  sight: 

look  rook  hook  nook 

took  crook  cook  brook 

Let's  go  to  the  brook. 
Look,  Dan  !     See  that  little  fish. 
Can  you  catch  it  ? 
I  took  your  book,  Kate. 
Papa  shook  the  tree. 
Can  you  cook  ? 

Lesson  45. 

Reading:  Page  64.     Have  a  sentence  read,  and  the  answer  given  orally 
by  another  child.     Give  the  entire  lesson  in  this  way. 

Phonics  Lesson:  Review. 

Review  the  word-forms  an,  est,  ill,  at,  ing,  old,  un,  ook,  having  the  chil- 
dren write  on  the  blackboard. 

Build  hatch  from  catch.     Get  seek  by  adding  k  to  see. 

hat  hate  how  hide 

hack  hold  hand  had 

hail  hill  hit  hatch 

hall  hay  hook  holding 

How  can  you  help  mamma? 
I  can  hold  baby. 
Your  hat  is  in  the  hall. 
Let's  play  hide  and  seek. 
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Lesson  46. 

Reading:  Page  65  and  half  of  page  66. 
Phonics  Lesson: 


make 

bake 

lake 


rake 

shake 

wake 


take 

stake 

snake 


Pat-a-cake!     Pat-a-cake! 
Make  a  cake  for  mamma. 
Make  a  cake  for  papa. 
Make  a  cake  for  baby.    -• 
Pat-a-cake!     Pat-a-cake! 
See  me  make  cakes. 


Lesson  47. 

Reading:  Pages  66  and  67. 

Phonics  Lesson:  From  think  build  these  words: 


ink 
link 
sink 
pink 


rink 
drink 
wink 
mink 


brink 
links 
pinks 
drinks 


awake 
shakes 
cakes 


drinking 
winking 
sinking 
linking 


Dictate   the  word-forms   an,   est,  ill,  at,  ing,  old,  un,  ook,   having   the 
children  write  on  the  blackboard. 


Lesson  48. 

Reading:  Pages  68  and  69. 

Phonics  Lesson:  From  very  have  the  class  derive  the  sound  of  v.  See 
directions  on  pages  15-17. 

Dictate  the  consonants  to  the  class.  Have  the  word  can  upon  the  board 
where  all  may  see  it.  Have  the  class  copy  it.  Then  dictate  the  words  pan, 
man,  ran,  fan,  tan,  Dan,  Nan  for  the  class  to  write.  Suggest  capitals  for 
the  proper  names,  before  the  words  are  written. 

Having  cat  on  the  board,  dictate  fat,  pat,  rat,  bat,  hat,  mat,  sat,  scat,  Nat. 

Review  the  words  built  in  Lesson  47: 


think 
ink 
sink 
link 


drink 
wink 
mink 
brink 
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pink 
rink 
sinking 
drinking 


Lesson  49. 

Reading:  Pages  70  and  71. 

Phonics  Lesson:*  Review  v,  deriving  it  from  very.  Beginning  with  good, 
build  wood,  stood,  and  hood.  Erase  the  d  in  hood,  and  substitute  k,  thus  get- 
ting hook.  From  this  build  the  remaining  words  of  the  list.  Have  the 
words  read  repeatedly: 

wood  took  book  forsook 

stood  rook  look  looking 

hood  crook  nook  fish-hook 

hook  shook 


Lesson  50. 

Reading:  Pages  72  and  73. 

Phonics  Lesson:  Build  for  rapid  reading: 

hood  hook  brook  crooking 

wood  rook  look  looking 

stood  crook  took  forsook 

good  nook  hooking  fish-hook 

Let's  go  to  the  brook. 

Look,  Dan!     See  that  little  fish. 

I  took  your  book,  Kate. 

Papa  shook  the  tree. 

Can  you  cook? 


Lesson  51. 

Reading:  Pages  74  and  75. 

Phonics  Lesson:  Review  the  sound  of  v. 

Tell  the  class  the  word  sell.     Erase  s  and  get  the  word-form  ell. 

Build: 

fell  dell  ball  call 

bell  well  fall  hall 

tell  spell  tall  gall 

Nell  stall  wall 

The  school  bell  is  ringing. 
Tell  Jack  to  come. 
Can  you  spell  cup  ? 
Papa's  horse  is  in  the  stall. 

*Omit  the  lesson  at  the  bottom  of  page  71  in  dropping  final  mute  e  when  ing  is  added. 
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Lesson  52. 

Reading:  Page  76,  and  half  of  page  77. 

Phonics  Lesson:  Build,  and  have  the  lines  read  across  and  down: 

bell  bill 

tell  till 

fell  fill 

well  will 

calling  willing 

falling  filling 

telling  drilling 

Lesson  53. 

Reading:  Page  77. 

Phonics  Lesson:  Review  consonants  and  word-forms.  Give  these  words 
by  analogy.  Have  the  lists  read  across  the  page  many  times.  When  the 
words  are  easily  read  in  that  way,  have  the  vertical  lines  read: 

dear  hear  near  fear 

eat  beat  seat  neat 

find  kind  mind  hind 

get  pet  set  fret 

rose  nose  pose  close 

where  there  nest  vest 

Lesson  54. 

Reading:  Page  78. 

Phonics  Lesson:  Review: 

bake  take  bay 

bell  tell  bad 

bill  till  bun 

ball  tall  bit 

back  tack  bow 

bold  told  bee 

best  test  bail 

«     vow  vest  vail 

Lesson  55. 

Reading:  Pages  79  and  80. 

Phonics  Lesson:  Dictate  for  the  class  to  write: 

hen  pen  will  till  kill 

ten  den  fill  still  rill 

men  Ben  mill  hill  bill 

Have  these  words  read: 

farm  thank  corn 

harm  Frank  morning 

mouse  made  ride 

house  wade  slide 
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Lesson  56. 

Reading:  Pages  81  and  82. 

Phonics  Lesson:  Build  the  following  words  for  rapid  reading  by  the  class, 
using  see  as  a  beginning.  Derive  the  suffix  er  from  her:  . 

keep  sheep  deeper  peep 

deep  steep  keeper  peeping 

weep  weeping  sleeper  deepest 

sleep  keeping  steeper  sleeping 

When  the  list  has  been  mastered,  the  class  may  write  on  the  board  all 
the  words  they  can  that  rhyme  with  still. 

Lesson  57. 

Reading:  Page  83. 

Phonics  Lesson: 

keep  keeper  thank 

weep  sweeper  bank 

sweep  sleeper  school 

sleep  deeper  pool 

sheep  sweeping  dear 

steep  sleeping  clear 

This  bank  is  steeper  than  the  hill. 
I  am  keeping  some  nuts  for  Jack. 
Sheep  like  green  grass. 
This  pool  is  deep  and  clear. 

Lesson  58. 

Reading:  Page  84  and  half  of  page  85. 

Phonics  Lesson:  Write  the  word  will  upon  the  board  and  have  the  class 
copy  it.  Then  dictate  for  them  to  write:  hill,  fill,  mill,  till,  still,  bill,  kill, 
rill,  drill. 

Build  the  following  words  for  the  class  to  read,  beginning  with  name. 
Have  the  words  read  many  times: 

came  lame  dame 

same  flame  shame 

tame  fame  frame 

Lesson  59. 

Reading:  Page  85. 

Phonics  Lesson:  Review. 

Have  this  list  read  again  and  again,  first  in  vertical  lines,  then  horizon- 
tally: 

now  date  Frank 

near  dear  frill 

nook  dig  fret 

net  deep  frame 

need  deed  spice 

nice  day  spear 

nail  Dan  spun 

name  dame  spill 

vice  van  vest 
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Lesson  60.    Monthly  Review. 

Reading:  Review  pages  67,  72,  73,  84. 

Phonics  Lesson: 

wide  shell  link 

well  shake  lake 

wall  sheep  lame 

will  shame  let 

wet  shade  look 

weep  shilling  brook 

wake  shear  bride 

Men  shear  sheep. 
We  are  going  to  the  lake  to-day. 
Frank  and  I  are  going  fishing. 
Mamma  and  papa  will  have  a  boat  ride. 

Lesson  61. 

Reading:  Pages  86  and  87. 

Phonics  Lesson:  The  words  in  the  following  list  should  be  read;  then  ing 

added  to  each  by  the  pupils,  and  the  list  read  again.     The  suffix  er  should 

be  added  to  the  starred  words: 

morn                               fold*  call* 

wish                                tell*  farm* 

see                                  sing*  find 

want                                nest  hear* 

keep*                             will  spell* 

sleep                               feed  spill 

Lesson  62. 

Reading:  Pages  88  and  89. 

Phonics  Lesson:  These  words  should  be  easily  read  by  analogy: 
could  mind  trap 

would  find  strap 

should  kind  tap 

catch  latch  box 

match  hatch  ox 

patch  scratch  fox 

Could  you  find  a  match? 

You  should  mind  mamma. 

Kitty  may  scratch  you. 

I  think  this  is  a  fox-trap. 

Lesson  63. 

Reading:  Pages  90  and  91. 
Phonics  Lesson:  Review. 

Write  on  the  board  the  word-form  eep.     Prefix  to  it  in  turn  d,  w,  p,  st,  si, 
cr,  sh,  having  each  word  read. 
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Similarly  use  ame,  prefixing  s,  I,  g,  t,  n,f,  sh,  d,fr,fl,  bl. 

Send  the  class  to  the  board  and  dictate  to  them  the  words  previously 
built  on  ame. 

A  better  way  to  give  this  review  is  to  prepare  large  cards  each  contain- 
ing a  word-form,  and  tack  these  upon  the  wall.  Prepare  also  letter  cards, 
each  containing  a  consonant,  digraph,  or  trigraph  near  the  left  edge  of  the 
card.  These  are  in  turn  placed  before  the  word-form  to  make  words; 

thus,  si  eepj 


Some  time  is  required  to  make  these  cards,  but  they  are  exceedingly 
useful. 

Lesson  64. 

Reading:  Pages  92  and  93. 

Phonics  Lesson:  This  lesson  in  dictation,  or  phonetic  spelling,  requires 
quick  work  and  close  attention  on  the  part  of  the  pupils,  and  careful  super- 
vision on  the  part  of  the  teacher. 

The  class  should  work  at  the  board.  Two  or  more  of  the  children  may 
remain  at  their  seats,  to  act  as  critics.  If  any  child  at  the  board  makes  a 
mistake,  the  critic  who  finds  it  may  take  his  place  at  the  board,  the  child 
who  made  an  error  becoming  critic. 

Each  pupil  at  the  board  should  have  an  eraser  in  one  hand  and  chalk  in 
the  other.  The  changes  in  words  must  be  made  in  the  quickest  way 
possible. 

The  exercise  develops  quickness,  accuracy,  and  certain  knowledge  of  phonic 
elements. 

The  class  being  in  readiness,  dictate  as  follows: 

Write  back.  Make  it  pack,  rack,  crack,  ack,  sack,  tack,  stack,  stacking,* 
tacking,  lacking,  blacking. 

Erase  in  blacking  enough  to  leave  ing.  Make  it  ring,  bring,  brings,  rings, 
strings,  sings,  wings,  things. 

Lesson  65. 

Reading:  Pages  94  and  95. 

Phonics  Lesson:  Build  for  sight  reading  the  following  words,  using  Grace 
as  a  beginning.  In  forming  the  derivative  words  such  as  facing,  simply 
erase  the  final  e  in  the  root  word  and  add  ing.  The  class  will  find  no 
difficulty  in  reading  the  words  thus  formed;  but  the  writing  of  the  words 
and  the  rule  involved  are  too  difficult  for  First  Grade  pupils: 
face  race  racing 

lace  mace  pacing 

place  racer  spacing 

pace  pacer  lacing 

space  facing  placing 

Let's  run  a  race. 
Mace  is  a  kind  of  spice. 
Papa's  horse  is  a  pacer. 

*  Should  the  class  have  any  difficulty  with  this  exercise,  give  only  monosyllables,  having 
a  single  initial  consonant,  at  first. 
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Lesson  66. 

Reading:  Page  96. 

Phonics  Lesson:  Write  the  word  Grace  on  the  board  and  have  the  class 
copy  it.  Then  dictate  as  follows: 

Write  race.     Make  it  mace,  pace,  space,  lace,  place,  face,  race,  Grace. 

Write  ball.     Make  it  fall,  call,  tall,  stall,  hall,  wall,  small. 

Write  day.  Make  it  say,  pay,  ray,  gray,  dray,  lay,  play,  playing,  saying 
paying,  ay,  payer,  grayer. 

Lesson  67. 

Reading:  Pages  97  and  98. 

Phonics  Lesson:  Build  the  following  words  for  rapid  reading,  using  the 
first  word  in  each  list  as  the  key-word.  Get  the  suffix  et  from  get.  Have 
the  words  read  repeatedly: 

rock  stock  crock  dance  could 

mock  shock  block  glance  would 

sock  locket  stocking  should 

lock  pocket  rocking 

clock  rocket  locking 

Lesson  68. 


Reading:  Pages  99  and  100. 
Phonics  Lesson:  Words  by  analogy: 


star 

bar 

jar 

par 

spar 


car 

tar 

far 

mar 

mark 


lark 

park 

spark 

shark 

book-mark 


hark 
bark 
barking 
marking 


After  the  list  has  been  read  several  times,  erase  and  have  the  children 
give  all  the  words  they  can  that  rhyme  with  bar;  then  words  that  rhyme 
with  bark. 

Review : 

shocking  pocket  crock 

locket  rocket  glance 


Lesson  69. 

Reading:  Pages  101  and  102. 

Phonics  Lesson:  Review  the  word-forms  ind,  atch,  ap,  ace,  ock,  ar,  ark, 
by  means  of  flash-cards,  or  by  writing  the  list  upon  the  board  and  having 
a  quick  drill  upon  them. 

Dictate  to  the  class  as  follows: 

Write  rock.  Make  it  lock,  clock,  shock,  stock,  stocks,  locks,  locking,  locket, 
rocket,  pocket. 

Write  star.     Make  it  bar,  mar,  par,  park,  lark,  dark,  mark,  hark,  spark. 
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Lesson  70.    Final  Review. 

Reading:  Each  child  may  read  his  hardest  lesson  in  the  California  State 
Primer,  and  then  the  lesson  that  he  likes  best. 
Phonics  Lesson:  Read  across  and  down  the  lines: 

bran  green  hatch  nailing 

price  drill  snake  crackers 

yours  dish  spell  swinging 

Jack's  sail  small  drinking 

bleed  shad  fret  fish-hook 

chest  vow  clear  hearing 

buns  scold  pool  sleeper 

Tray  shake  place  farmer 

skate  brook  shark  pocket 


CALIFORNIA  STATE  FIRST  READER,  WITH  PHONIC 

LESSONS. 

The  reading  and  phonic  lessons  of  the  Primer  will  have  laid  a  good 
foundation.  The  power  gained  will  enable  the  class  to  read  the  State  First 
Reader  with  ease.  Many  classes  will  complete  this  and  have  time  to  read 
two  or  more  primers  or  first  readers  in  addition.  For  slow  or  immature 
classes  the  State  Primer  and  First  Reader  will  suffice  for  the  first  year's 
work.  No  matter  how  slow  the  rate  of  progress,  the  work  should  be  well 
done. 

The  phonic  lessons  for  the  First  Reader  should  include  the  same  word- 
forms  that  were  developed  in  the  Primer,  with  the  addition  of  useful  word- 
forms  derived  from  new  sight  words  from  the  Primer  and  First  Reader. 

The  second  time  over  the  phonic  work  the  word-forms  may  be  classified, 
all  those  having  the  short  sound  of  a,  for  example,  being  grouped  together; 
those  containing  the  long  sound  of  a  forming  another  group. 

In  the  classification  some  word-forms  will  come  in  two  groups,  as  ind  in 
wind;  ow  in  row.  In  the  case  of  these  variable  word-forms  the  pupils 
should  be  trained  to  find  the  proper  sound  of  the  word  in  word-lists  by 
analogy;  in  sentences  by  the  sense. 

Great  care  should  be  taken  to  prevent  mistakes  in  pronunciation  and  in 
spelling,  by  anticipating  difficulties  and  removing  them.  To  illustrate,  the 
child  is  perfectly  logical  in  pronouncing  shall  as  shawl,  but  he  ought  not  to 
be  permitted  to  do  so.  He  will  wish  to  spell  ache  as  ake,  but  this  must  be 
prevented. 

New  suffixes  such  as  en,  est,  ly,  and  ness,  and  such  prefixes  as  a,  un,  re, 
mis,  in,  be,  and  for,  may  be  used. 

The  sounds  of  z  and  qu  may  be  derived  from  sight  words. 

The  same  methods  for  word-building  should  be  continued;  but  the  words 
may  be  longer  and  somewhat  more  difficult. 

(39) 


Dictation  of  consonants,  word-forms,  and  phonetic  words  should  be 
continued.  Much  sight  reading  of  sentences  and  stories  containing  the 
newly  formed  phonetic  words  should  be  given. 

Word-forms  Classified. 


ack 

ed 

ick 

ock                  uck 

an 

ell 

id 

og                    un 

and 

et 

ig 

up 

ank 

est 

ill 

ong                  ust 

ap 

in 

ot 

at 

ee 

ing 

atch 

ear 

ink 

eed 

ish 

oat 

ace 

een 

old 

ade 

ice 

ope 

ay 

er 

ide 

ose 

ake 

ind 

ail 

ite 

ook 

ame 

ood 

ate 

ow 

or 

ar 

orn 

ark 

ove 

arm 

ouse 

all 

Additional  Word-forms. 

ad 

en 

it 

op                     ub 

*    ai+c* 

ent 

ip 

OSS                              Ug 

age 

ess 

ight 

oke                     um 

ale 

ile 

ole                     ut 

ane 

ea+c 

ime 

ore 

ape 

ee+c 

ine 

ur+c 

ash 

ew 

ipe 

oy 

aw-f-c 

ir-j-c 

oi-f-c 

au+c 

ar-f-c 

*The  expression  "-(-c"  means  add  any  consonant  which  makes  a  useful  word-form;  as, 
am,  ail,  aid. 
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FORMAL  READING. 


By  formal  reading  is  meant  the  ordinary  oral  reading  of  the  schools. 
Its  ends  are: 

First,  the  early  acquirement  of  facility  in  the  art  of  reading;  that  is,  an 
early  mastery  of  the  mechanics  of  reading,  including  the  recognition  at 
sight  of  words  and  phrases,  an  understanding  of  their  meaning  as 
combined  in  sentences,  and  the  ability  to  express  vocally  the  thoughts  thus 
obtained,  clearly,  intelligently  and  feelingly. 

Second,  to  form  the  reading  habit,  to  give  a  taste  for  good  literature,  and 
in  some  measure  to  develop  a  selective  judgment  which  shall  lead  the 
individual  to  read  good  books. 

The  teacher  who  is  to  succeed  in  teaching  reading  must  prepare  herself 
for  each  lesson.  Lack  of  preparation  by  the  teacher  is  sure  to  be  followed 
by  lack  of  interest  on  the  part  of  the  pupils;  and  an  indifferent  or  poor 
reading  lesson  is  certain  to  result. 

The  lesson  should  be  carefully  read  by  the  teacher;  hard  words  and 
phrases  selected  for  drill;  difficult  passages  noted,  with  means  for  their 
elucidation;  questions  which  shall  test  thought-getting  by  the  children 
prepared  and  a  plan  made  for  teaching  the  lesson  to  the  best  advantage. 

"Children  learn  to  read  well  by  reading  well;  and  they  read  well  that 
which  interests  them." 

The  first  step  in  the  presentation  of  a  reading  lesson  is  to  awaken 
interest  on  the  part  of  the  pupils,  to  stimulate  desire  to  read  the  lesson. 
This  may  be  done  by  one  or  more  of  the  following  methods: 

(a)  Give  briefly  an  idea  of  what  the  lesson  contains. 

(b)  Call   up  similar   experiences  in  the  life  of    the  children  or  of   the 
teacher. 

(c)  Discuss  the  picture  briefly.     If  the  child  gets  part  of  the  story  from 
the  picture  and  finds  it  interesting,  he  will  want  to  read  the  remainder  from 
the  printed  page. 

(d)  Bring  in  the  real  things  mentioned  in  the  lesson,  as   a  star-fish,  an 
oriole's  nest.     If   the   real  things  are  not  obtainable,  good  pictures  and 
vivid  descriptions  may  be  substituted. 

(e)  Read  to  the  class  a  part  of  the  book  or  lesson,  stopping  before  the 
climax. 

(f)  Ask  thoughtful  and  thought-provoking  questions  to  be  answered  by 
the  reading  of  the  lesson.     It  should  not  be  possible  to  answer  these  ques- 
tions in  the  words  of  the  book.     Nor  should  the  questions  be  mere  puzzles, 
trivial  in  import.     They  should  stimulate  thought  and  should  require  the 
careful  reading  of  the  lesson. 

(g)  Give  the  child  the  power  to  read  easily  and  well.     Make  the  reading 
exercise   pleasurable.      Free    it   from  formal  demands,  fault-finding,  and 
intimidation. 


The  second  step  in  the  reading  lesson  is  the  removal  of  difficulties  by 
giving  the  children  the  mastery  of  words  and  phrases  as  to  (A)  form, 
(B)  meaning. 

(A)  Divide  difficult  words  into  syllables,  using  the  accent  mark  if  neces- 
sary. Have  the  child  look  for  the  part  or  parts  of  the  word  which  he 
knows,  that  is,  for  the  word-forms;  have  him  sound  the  prefixed  consonants 
and  blend  the  whole;  as,  Or  e  gon,  scam  per  ing,  in  de  pen  dence.  As 
seventy-five  per  cent  of  the  words  in  common  use  are  phonetic,  the  phonic 
lessons  of  the  First  and  Second  Grades,  giving  the  pupil  a  knowledge  of 
phonic  elements,  with  power  to  blend  them,  and  ability  to  break  up  new 
words  into  phonograms,  are  of  great  value  in  making  him  self-helpful  in 
the  mastery  of  words. 

Non-phonetic  words,  such  as  says,  tongue,  carriage,  pigeon,  should  be  pro- 
nounced for  the  child  and  impressed  by  sentence  use  and  by  repetition. 

The  drill  upon  the  new  words,  phonetic  and  non-phonetic,  should  be 
thoroughly  given  before  the  study  of  the  reading  lesson  is  undertaken. 
The  presentation  of  the  words,  and  the  drill  upon  them,  may  be  advan- 
tageously given  the  day  before  the  lesson  is  taken  up,  but  they  should  be 
reviewed  just  before  the  lesson  is  studied. 

Drill  on  Phrases. — The  eye  must  be  trained  to  take  in  several  related 
words  at  a  glance.  A  good  reader  groups  the  words  into  well-arranged 
phrases.  The  ability  to  phrase  properly  must  be  cultivated  from  the  first. 
To  this  end — 

(a)  Select  from  the  reading  lesson  phrases  containing  the  difficult  words, 
writing  them  upon  the  board.  Develop  and  drill  upon  the  hard  words; 
then  have  the  phrases  read.  The  following  will  serve  as  examples  of 
phrases  for  the  First  Grade.  The  hard  words  are  italicized: 

in  the  basket 
Jennie's  birthday 
a  saucer  of  milk 
you  dear  little  robin 
some  good  cheese 
a  picture  of  me 

(6)  Drill  on  phrasing  or  grouping  of  words  in  sentences  as  they  occur  in 
the  reading  lessons;  as,  The  little  bird  built  her  nest  in  the  lilac  bush. 

At  first  the  detached  phrases  are  given,  to  be  read  connectedly,  as  one 
reads  the  syllables  of  a  long  word.  Care  must  be  taken  in  reading  the 
complete  sentence  that  the  pause  is  so  short  that  the  sentence  seems  to  be 
read  almost  continuously. 

The  phrase  given  should  always  be  a  sense  unit,  ending  at  a  rhetorical 
pause.  These,  for  example,  are  phrases: 

Some  one  has  hidden  my  cap  |  just  to  keep  me  from  having  a  good  time; 

but  to  keep  me  from,  one  has  hidden,  having  a  good,  are  not  phrases. 

As  the  children  gain  power,  longer  and  longer  phrases  should  be  given,  or 
two  or  more  phrases  coupled. 


The  application  of  this  work  in  the  reading  lessons  will  give  the  children 
power  to  glance  ahead  and  take  in  the  thought.  It  will  aid,  therefore,  in 
getting  smooth,  expressive  reading. 

Training  for  quickness  in  phrasing  can  be  given — 

(1)  By  quickly  writing  and  erasing  phrases,  allowing  the  class  very  little 
time  to  glance  through  each  expression  before  it  is  erased  and  read  aloud. 

(2)  By  exposing  for  a  very  few  moments  one  of  a  series  of  phrases 
written  under  a  roller  curtain,  and  then  having  the  phrase  read. 

(3)  By  flashing  phrases  written  or  printed  on  cards  or  on  strips  of  paper. 

(4)  A  good  exercise  for  phrasing  is  the  following: 

Write  upon  the  board  a  number  of  sentences  containing  phrases.  These 
given  below  are  simply  for  illustration.  Each  teacher  should  make  her  own: 

I  have  a  pretty  new  doll. 

She  has  blue  eyes  and  light  hair. 


I  can  sew  for  her. 
Baby  likes  to  play  with  my  doll. 
Ben  has  a  little  gray  rabbit. 
He  feeds  it  leaves  and  grass. 
My  mamma  has  four  white  hens. 
She  gives  them  corn. 

First  the  short  phrases  should  be  read,  then  the  longer  or  combined 
phrases,  then  the  entire  sentence.  For  example,  in  the  second  sentence  the 
order  of  reading  may  be  blue  eyes,  light  hair,  blue  eyes  and  light  hair;, 
then  the  whole  sentence. 

When  the  sentences  have  been  read,  many  new  sentences  may  be  formed 
by  combining  parts  of  several  sentences,  the  teacher  quickly  drawing  the 
pointer  under  the  parts  required,  the  pupil  following  and  finally  reading 
the  sentence  pointed  out.  The  following  are  a  few  of  the  many  sentences 
which  can  be  made  from  those  given: 

Baby  has  blue  eyes  and  light  hair. 

She  has  a  pretty  new  doll. 

Baby  likes  to  play  with  Ben. 

I  can  sew  for  baby. 

My  mamma  has  pretty  blue  eyes. 

Ben  has  four  white  hens. 

He  feeds  them  grass  and  corn. 

(5)  With  pupils  of  the  Second,  Third,  or  Fourth  Grade,  write  a  para- 
graph or  more,  containing  long  sentences,  upon  the  board.  Study  sentence 
by  sentence  with  the  class  to  find  the  best  places  to  stop;  that  is,  divide 
the  selection  into  phrases.  Draw  a  short  vertical  line  at  each  stopping  place. 
Have  the  pupils  practice  reading  the  selection,  pausing  slightly  at  the 
vertical  lines. 

(43) 


Two  children,  or  the  teacher  and  a  child,  may  read  the  phrases  alter- 
nately as  if  one  person  read  the  whole.  Example: 

Jack  and  Joe  had  pale  faces  and  thin  cheeks.  |  The  fresh  air  and  sun- 
shine did  not  always  find  their  way  \  into  the  street  where  the  boys 
lived.  | 

One  June  day  j  a  beautiful  thing  happened  to  Jack  and  Joe.  |  A  lady 
came  to  their  mother  and  said,  |  "Mrs.  Brown,  |  will  you  let  your  boys  go 
out  into  the  country  with  me  |  to  stay  a  month  ?  |  I  will  take  good  care  of 
them."  I 

(B)  The  meaning  of  difficult  words  and  expressions  should  be  made 
clear  by  use  in  sentences  by  teacher  and  pupils,  or  by  'explanation  in  other 
ways. 

The  children  must  have  the  requisite  experience  before  they  can  under- 
stand many  lessons.  If  the  experience  is  wanting,  it  is  necessary  to  omit 
the  lesson  or  to  give  the  needed  experience  by  bringing  in  the  materials, 
causing  the  requisite  activities  or  stirring  the  right  emotions,  either  through 
imitative  reading  or  by  a  correlated  story. 

The  Silent  Study  of  the  Lesson  should  follow  the  drill  on  new  words  and 
on  phrasing,  except  in  Receiving  Classes,  where  sight  reading  under  the 
direction  of  the  teacher  is  preferable. 

The  aims  in  the  silent  study  of  the  lesson  should  be  for : 

(1)  Final  mastery  of  words  and  phrases. 

(2)  Thought-getting;  experiencing  the  feeling. 

(3)  Visualizing;  that  is,  seeing  the  pictures. 

(4)  Appreciation;  enjoyment. 

(5)  Gaining  ability  to  read  the  selection  clearly  and  intelligently. 
Children   should   be  taught   how  to  study.     Word-studying   results   in 

word-saying.  Passive  reading  during  the  study-time  results  in  poor 
reading  in  the  recitation. 

Long-continued  study  of  the  lesson  can  not  be  obtained  from  young  chil- 
dren. They  are  usually  satisfied  with  one  reading.  A  second  reading 
may  be  obtained;  but  more  should  not  be  expected.  Reviews  and  supple- 
mentary reading  lessons  may  be  given  as  busy-work.  The  sentence-cards 
suggested  on  page  15  will  be  found  useful  in  this  connection. 

The  best  results  are  obtained  by  dividing  a  large  class  of  one  grade  into 
at  least  two  sections,  so  that  one  may  recite  while  the  other  studies. 
Directions,  explanations,  and  drills  are  given  to  each  section  as  a  whole; 
but  in  order  to  secure  the  best  results  with  the  least  expenditure  of  time, 
each  section  is  broken  up  during  the  recitation  time  into  small  groups. 
While  one  group  recites  the  other  groups  of  the  section  study  or  do  allied 
busy-work,  such  as  reading  and  illustrating  given  paragraphs,  answering 
questions  on  the  lesson,  reading  review  lessons  or  reading  supplementary 
lessons. 

The  Recitation. — In  hearing  a  reading  lesson,  the  teacher  may  have  the 
book  at  hand;  but  she  should  not  look  at  it  constantly.  She  should  be 
able  to  understand  what  is  read  without  referring  continually  to  the  book. 
Besides,  there  is  value  to  the  reader  in  having  a  listening  audience. 
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When  reciting  the  pupil  should  stand  erect,  chest  forward,  head  upr 
muscles  free. 

The  weight  may  rest  equally  upon  both  feet,  the  toes  being  turned  out- 
ward at  a  slight  angle  to  secure  a  firm  base;  or  one  foot  may  be  placed  a 
little  in  advance  of  the  other,  the  weight  resting  on  the  back  foot.  The 
position  of  the  feet  may  be  changed  and  the  weight  shifted,  as  comfort 
may  require. 

The  book  should  be  held  in  the  left  hand,  not  so  high  as  to  interfere  with 
the  free  passage  of  the  voice,  nor  so  low  as  to  allow  a  stooping  posture  in 
the  effort  to  see.  The  right  hand  should  be  dropped  easily  at  the  side. 

The  position  for  seat  recitation  is  similar;  chest  forward,  head  erect. 
The  feet  should  be  placed  well  forward  and  flat  upon  the  floor.  The  arms 
may  rest  lightly  upon  the  desk;  but  the  body  should  not  be  allowed  to  lean 
upon  them.  The  trunk  should  be  supported  independently.  The  back 
should  present  a  slightly  concave  curve. 

If  the  desk  is  sufficiently  high,  the  book  may  rest  at  an  angle  upon  the 
front  edge. 

The  first  step  in  the  recitation  should  be  the  test  of  thought-getting  and 
power  to  visualize.  One  or  more  of  these  methods  may  be  used: 

Have  the  pupils — 

(1)  Answer  test  questions. 

(2)  Reproduce  briefly  the  story  or  description. 

(3)  Read  understandingly. 

(4)  Reproduce  the  lesson  or  parts  of  it  by  picture  writing  or  narrative 
drawing. 

It  must  be  borne  in  mind  that  the  reading  hour  is  for  reading,  and  the 
preparatory  word  and  phrase  drills,  and  the  tests  of  thought-getting  should 
not  be  allowed  to  usurp  the  time  needed  for  the  practice  of  oral  reading.  The 
preparatory  work  should  be  done  quickly  and  effectually,  with  the  thought 
in  view  that  it  is  merely  a  means  to  an  end,  and  that  end  is  good  reading. 

Methods  in  Recitation. — (a)  With  little  children  the  sentence-by-sentence 
method  is  useful.  The  children  are  called  promiscuously,  each  to  read  a 
sentence.  With  older  pupils  sentence-by-sentence  reading  is  a  means  of 
unifying  the  attention  of  the  class,  and  of  having  many  pupils  read  in  a 
short  time. 

Continuous  reading  should  follow  sentence-by-sentence  reading. 

(6)  A  paragraph  is  read  by  a  pupil;  another  pupil  is  questioned  on  it, 
or  is  called  on  to  reproduce  it. 

(c)  Continuous  reading  of  several  paragraphs  or  pages  gives  the  best 
practice  in  reading. 

There  may  be  difficulty  in  holding  the  attention  of  other  members  of  the 
class  while  one  pupil  reads  continuously;  but  the  children  may  be  stimu- 
lated to  follow  the  thought;  they  may  close  their  books  and  see  if  they  can 
understand  all  that  is  read,  or  the  reader  may  be  stopped  at  any  moment 
and  another  child  called  on.  Questions  on  the  text  just  read  may  be  asked, 
the  inattentive  pupils  being  called  on  most  frequently. 

(d)  One  pupil  may  read  a  new  selection,  which  he  has  studied,  the  others 
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listening  with  books  closed,  and  reproducing  the  thought  or  answering 
questions  upon  it. 

This  method  is  good  for  sight  reading  of  interesting  supplementary 
lessons  or  books. 

Backward  pupils  who  stumble  and  hesitate  so  that  their  classmates 
become  impatient  when  they  read,  may  be  coached  before  school  upon  a 
given  selection  so  as  to  read  it  creditably  and  surprise  the  class.  The  effect 
upon  the  individual  and  upon  the  class  is  most  salutary. 

(«)  In  dialogue  or  conversational  reading,  the  pupils  may  take  the  parts 
and  lt  talk  '1  the  lesson,  or  better  still,  they  may  dramatize  it. 

It  is  well  at  first  for  the  teacher  to  assume  the  most  difficult  part,  putting 
much  spirit  into  her  questions  or  replies.  Pupils  who  subsequently  take 
the  part  will  unconsciously  imitate  her  reading. 

Questions  and  answers  may  be  prepared  by  the  teacher  and  read  by  two 
pupils. 

"Conversation  slips" — a  spirited  conversation  written  on  numbered 
cards — may  be  similarly  used. 

(/)  A  good  story  is  written  on  slips  of  cardboard  which  are  numbered. 
These  are  distributed  promiscuously  among  the  class.  The  pupils  are  to 
read  as  if  one  person  told  the  story. 

The  children  may  then  reproduce  the  story  or  answer  questions  upon  it. 
As  this  is  sight  reading,  the  story  should  be  comparatively  easy  for  the  class. 

Expression. — The  old  adage  "  Let  him  understand  what  he  reads  "  and  he 
will  read  with  good  expression  is  largely  true.  Poor  expression  is  commonly 
due  to  failure  to  get  the  thought  in  its  fullness  or  to  experience  the  feelings 
expressed  by  the  author.  In  this  case  the  remedy  is  clearly  to  bring  out  by 
questions  or  suggestions  or  to  explain  the  meaning. 

Not  a  few  children,  however,  are  self-conscious;  understanding  the 
thought,  they  are  unwilling  to  expose  themselves  to  possible  ridicule  by  ren- 
dering it.  This  is  particularly  true  in  the  reading  of  selections  expressing 
strong  emotions.  The  remedy  here  is  to  put  the  reader  at  ease,  to  make  him 
so  interested  that  he  forgets  his  self-consciousness.  To  that  end  he  may  be 
allowed  to  read  from  his  seat;  another  child  who  is  more  confident  may  be 
asked  to  read  the  passage  first;  or  concert  practice  may  be  given  on  the 
reading.  Concert  reading  is  usually  very  poor  reading;  but  this  is  one  of 
the  places  in  which  it  is  useful. 

Another  cause  for  poor  expression  in  reading  is  the  fact  that  many 
English-speaking  children,  and  nearly  all  foreigners,  have  not  fully  acquired 
good  habits  of  vocal  expression.  The  conventional  habits  of  accent,  phras- 
ing, and  the  proper  use  of  pitch,  inflection,  force,  and  quality  do  not  come 
natural  to  children,  but  are  learned  almost  wholly  by  unconscious  imita- 
tion. The  personal  element  does  enter  into  the  case;  but  the  child's  mode 
of  vocal  expression  is  due  largely  to  his  environment.  With  foreign  children 
and  with  others  whose  habits  of  speech  are  poor  the  best  method  is  imitation. 

Imitation  in  Reading. — Rote  work,  or  mechanical  imitation,  in  which  the 
teacher  reads  a  few  words  or  a  sentence,  the  class  in  concert  repeat,  and  so 
on,  may  bring  apparently  good  results  if  the  teacher  is  an  excellent  reader; 
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but  it  may  be  for  many  pupils  a  complete  failure,  resulting  in  inattentive, 
mechanical  reading  or  affected  expression,  giving  little  or  no  help  toward 
the  reading  of  the  next  lesson,  and  bringing  not  the  slightest  mental  gain 
to  the  pupils. 

The  children  do  need  good  models  in  reading,  and  the  teacher  should 
frequently  read  to  them.  To  prevent  slavish  imitation  of  inflections,  pauses, 
emphasis,  and  quality  of  tone,  she  should  read  at  length — an  entire  poem  or 
several  paragraphs.  She  should  then  study  the  portion  read,  with  the  class, 
to  make  sure  that  they  understand  it;  and  should  draw  out  the  pupils  to 
express  their  own  interpretation.  Then,  after  the  silent  study  of  the  selec- 
tion, each  will  imitate  the  teacher's  model  in  his  own  way.  There  ought  to 
be  no  mechanical  imitation  when  each  pupil  has  appropriated  the  thought 
for  himself. 

Poetry,  which  is  not  the  natural  language  of  children,  and  prose  selections 
which  are  in  a  measure  beyond  the  pupils  (if  such  lessons  should  ever  be 
given),  are  best  taught  by  imitation.  When  a  child  has  not  fully  grasped 
the  thought,  an  expressive  rendering  of  the  passage  is  often  the  best  possible 
means  of  making  it  clear. 

A  poem  should  be  presented  by  a  sympathetic,  musical  reading  in  order 
that  the  class  may  feel  the  rhythm  and  get  the  beauty  of  the  whole.  Then 
a  stanza  at  a  time  may  be  read  by  the  teacher,  with  needed  explanations. 
The  class  may  then  practice  upon  the  reading  of  the  poem,  and  finally  may 
read  it  aloud. 

Reviews. — We  like  to  do  that  which  we  can  do  well.  Lessons  that  have 
been  read  well  can  be  reviewed  with  much  pleasure  and  profit,  if  the  right 
spirit  is  aroused  in  the  beginning.  The  review  should  not  be  a  punish- 
ment for  a  poorly  prepared  lesson,  but  the  repetition  of  the  pleasure  of  a 
good  lesson. 

After  the  new  lesson  has  been  studied,  one  or  two  lessons  may  be  read  as 
review  daily.  This  forms  good  seat  work.  Definite  assignments  of  pages 
to  be  read  may  be  made  by  the  teacher;  or  each  pupil  may  choose  his 
hardest  lesson,  the  lesson  he  likes  best,  or  the  lessons  about  animals, 
lessons  about  games,  and  the  like. 

,  One  day  in  the  week,  preferably  Monday,  should  be  devoted  to  a  review 
of  the  week's  work,  the  review  to  include  much  expressive,  continuous 
reading. 


SILENT  OR  THOUGHT  READING. 


The  main  purpose  of  oral  reading  is  to  train  for  silent  reading,  which  is 
the  reading  of  life. 

Too  little  attention  is  paid  to  silent  reading  in  our  schools.  After  the 
first  two  years,  during  which  the  mechanics  of  reading  should  be  taught, 
at  least  half  the  time  given  to  reading  should  be  devoted  to  teaching  the 
pupils  to  read  silently.  The  exercise  must  at  first  be  supervised  and  its 
results  tested,  to  make  sure  that  the  children  glean  thought  speedily  and 
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accurately.  Bad  habits  are  quite  as  apt  to  be  contracted  in  silent  reading 
as  in  any  other  school  exercise,  and  are  more  pernicious  here  than  else- 
where because  of  their  bearing  upon  all  the  future  education  of  the  indi- 
vidual. 

In  schools  in  which  the  library  is  adequate — and  it  ought  to  be  every- 
where— fifteen  to  twenty  minutes  a  day  may  be  devoted  to  silent  reading 
in  the  Second  Grade;  and  twenty  minutes  to  half  an  hour  may  be  given 
in  grades  above  the  Second. 

The  reading  may  be  given  as  busy-work,  after  lessons  are  learned.  The 
only  difficulty  then  will  be  for  the  teacher  to  find  time  to  effectually  super- 
vise the  work  and  test  the  results.  The  supervision  and  testing  are  very 
important  in  the  primary  grades,  where  the  foundations  are  being  laid. 

Metliods  in  Silent  Reading. — The  following  methods  have  been  success- 
fully employed  in  silent  or  thought  reading: 

The  books  chosen  are  easy  for  the  grade;  so  far  as  it  is  possible,  they  are 
attractively  bound,  well  printed  and  beautifully  illustrated;  above  all,  they 
must  be  interesting,  each  to  the  pupil  who  is  to  read  it. 

Each  pupil  is  supplied  with  a  spelling  blank  or  small  blank  book,  which 
serves  as  a  book-mark.  In  this  word-book  he  writes  all  the  words  which 
he  can  not  pronounce  for  himself. 

When  the  reading  books  are  passed  by  monitors,  every  child,  after  writ- 
ing his  hard  words  and  receiving  help  upon  them,  reads  as  fast  and  as  far 
'  as  he  will. 

The  teacher,  or  an  older  pupil  who  acts  as  monitor,  helps  each  child  to 
master  his  difficult  words,  hears  him  read  a  paragraph  or  two,  and  tests 
his  thought-getting  by  means  of  questions  or  by  having  him  reproduce  a 
portion  of  what  he  has  read. 

Every  pupil  should  be  tested  in  these  three  ways — on  word  mastery,  on 
oral  reading,  but  chiefly  on  thought-getting,  at  least  every  other  day. 

When  the  reading  period  is  over,  each  pupil  places  his  word-book  as  a 
book-mark,  and  the  books  are  taken  up  by  monitors. 

The  next  day  the  child  goes  over  the  words  in  his  word-book  to  make 
sure  that  he  remembers  them,  adds  new  words  if  necessary,  then  proceeds 
with  his  reading. 

When  a  pupil  completes  a  book,  he  is  tested  thoroughly  on  the  difficult 
words,  on  his  ability  to  read  paragraphs  anywhere  that  the  teacher  may 
choose,  but  especially  upon  the  thought-content  of  the  book.  These  tests 
should  not  be  made  discouraging  to  the  child,  but  they  should  tend  to 
make  him  a  careful,  thoughtful  reader.  If  he  passes  the  test  satisfactorily, 
he  has  a  new  book,  his  preference  guiding  the  teacher's  choice. 

Third  and  Fourth  Grade  pupils,  or  even  Second  Grade  pupils,  who  are 
able  to  write  with  ease,  enjoy  keeping  a  record  of  books  read.  Small  blank 
books  appropriately  labeled  are  used  for  the  purpose.  A  page  is  given  to 
each  book.  The  name  of  the  author,  the  title,  a  brief  account  of  the  con- 
tents of  the  book,  why  it  is  liked,  and  the  names  of  stories  that  are  specially 
interesting  are  recorded.  The  children  are  given  much  latitude  in  making 
these  records,  the  only  criticisms  being  upon  spelling  and  upon  language 
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forms  on  which  they  have  been  drilled.     They  therefore  write  with  freedom 
and  zest. 

Pupils  who  are  given  twenty  minutes  a  day  for  silent  reading,  read  from 
eight  to  thirty  or  more  books  during  a  school  year,  with  the  utmost  enjoy- 
ment and  with  great  profit. 

Choice  of  Books. — The  selection  of  proper  reading  material  is  most 
important.  A  child  can  not  be  trusted  to  select  books  for  himself.  He  is 
far  better  able  to  select  what  he  should  eat  or  what  he  should  wear  than  he 
is  to  choose  his  reading  matter. 

Parents  and  teachers  should  cooperate  to  place  before  the  child,  during 
the  impressionable  years  of  early  school  life,  the  very  best  books  for  him. 
that  the  world  contains. 

To  quote  Dr.  David  Starr  Jordan:  "If  you  wish  your  boy's  brain  to 
gather  a  mass  of  thoughts  which  shall  result  in  high  or  good  ideals — which 
shall  result  in  his  being  a  good,  a  useful,  and  a  successful  man — you  must 
watch  him  in  the  early,  the  formative,  the  plastic  phase  and  make  it  your 
active  business  to  see  that  he  keeps  such  company,  has  such  associations, 
and,  so  far  as  you  are  able,  sees  only  such  sights  as  will  make  for  this  result. 
*  *  *  For  if  you  let  your  early  chances  go  by,  it  will  be  too  late." 

In  the  selection  of  books  for  children's  reading,  these  tests  are  to  be 
considered: 

1.  Books  must  be  interesting  to  the  child  who  is  to  read  them.     That 
implies,  of  course,  that  they  must  be  within  his  comprehension. 

2.  They  must   be  written  in   correct  English,  with  little   or  no    slang, 
provincialism,  or  dialect. 

3.  They   must   be  worth   reading.     If  they   are   books   of   information, 
books  of  science  or  descriptive  geography,  they  must  be  correct  and  up  to 
date.     If  they  are  books  of  fancy,  their  stories  must  be  pure  in  tone,  not 
degrading.     If  they  are  books  dealing  directly  with  humanity,  they  must 
depict  those  conditions  which  are  fairly  typical  of  wholesome  real  life,  and 
must  present  ideals  to  which  the  reader  may  rightly  aspire. 
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BOOK  LIST. 


.  The  list  of  books  here  given  has  been  compiled  with  the  active  coopera- 
tion of  Miss  Stella  Huntington,  Librarian  of  the  San  Francisco  State 
Normal  School,  and  with  the  help  of  the  children  who  have  read  the 
books.  It  is  by  no  means  a  complete  list;  but  all  of  the  books  named  are 
good  books,  and  are  such  as  can  be  read  by  the  pupils  of  the  grades 
indicated. 

Books  that  have  proved  especially  useful  are  indicated  by  the  use  of  the 
asterisk, 

FIRST  YEAR. 


Author. 

Title. 

Publisher. 

Price. 

Also  Fitted  for  Fol- 
lowing Year  

Alger,  E.  G.  

Primer  of  work  and  play  -        

Heath 

|0.30 

Arnold,  S.  L  

Arnold  primer  .  

Silver 

.30 

Arnold,  S.  L.,&  Gilbert, 

Stepping-stones  to  literature  :    a  first 

Silver  . 

.30 

C.  B. 
Bass,  Florence 

reader. 
Lessons  for  beginners  in  reading 

Heath 

.25 

Bigham,  M.  A. 

Stories  of  Mother  Goose  village 

Rand 

.45 

<> 

Black  B  N. 

Black's  graded  readers'  primer 

Stradling 

20 

*Blaisdell,  E.  A.  &  M.  F. 

Child  life  :  first  reader 

Macmillan 

.25 

*Blaisdell,  E.  A.  &  M.  F. 

Child  life:  primer  .  .  . 

Macmillan 

.25 

*Calmerton,      Gail,     & 

Wheeler's    graded    readers:     a   first 

Wheeler 

.30 

Wheeler,  W.  H. 
*Calmerton,      Gail,      & 
Wheeler,  W.  H. 
Christy,  S  R. 

reader. 
Wheeler's  graded  readers:  a  primer  .. 

Pathways  in  nature  and  literature  • 

Wheeler  
Univ.  Pub.  Co 

.30 
.30 

.... 

Crosby,  W.  E. 

part  one. 
Our  little  book  for  little  folks 

Am.  Bk.  Co. 

.35 

Cyr  E.  M. 

Children's  primer 

Ginn 

.24 

*Ferris,  C.  S. 

Our  first  school  book  . 

Silver 

.30 

Finch,  A.  V  

Finch  first  reader         

Ginn 

.30 

Finch  A.  V. 

Finch  primer 

Ginn 

.30 

Fuller  Sarah 

Illustrated  primer 

Heath 

.25 

Gordon,  E.  K. 

Comprehensive  method  of   teaching 

Heath 

ea.  .35 

Grover,  E.  O. 

reading.    2  vols. 
Art  literature  readers  :  a  primer 

Atkinson     ..  . 

.30 

Grover,  E.  0. 

Art  literature  readers  :  book  one 

Atkinson 

.30 
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Author. 

Title. 

Publisher. 

Price. 

Also  Pitted  for  Fol- 
lowing Year  

*Grover  E.  O. 

Folk-lore  readers  :  book  one 

Atkinson 

$0.30 

? 

Grover  E.  O. 

Folk-lore  readers  :  primer    . 

Atkinson 

.30 

*Grover,  E.  O. 

Out-door  primer..  

Rand 

.25 

*Grover  E  O. 

Overall  boys 

Rand 

.45 

*Grover  E.  O. 

Sunbonnet  babies  primer 

Rand 

.40 

Hailmann   W.  N. 

Laurel  readers  :  a  primer 

Burchard 

.32 

Heath  readers  :  first  reader 

Heath 

.25 

Heath  readers  :  primer 

Heath 

.25 

*Holton   M  A. 

Holton  primer 

Rand 

.25 

Jones  L  H. 

Jones  first  reader 

Ginn 

.30 

J  ones  L.  H. 

Jones  readers  by  grades  :  book  one 

Ginn 

.30 

Judson,  H.  P.,  &  Ben- 
der, I.  C. 
*Lane,  Mrs.  C.  A.    

Graded  literature  readers:  first  book.. 
Stories  for  children  :  first  reader  grade 

Maynard  
Am.  Bk.  Co.-- 

.25 
.30 

---- 

Lane  M.  A.  L. 

Oriole  stories 

Ginn 

.28 

McCullough,  A.  W  
*Murray,  Clara 

Little  stories  for  little  people  
Wide  awake  primer 

Am.  Bk.  Co..-- 
Lothrop 

.25 
.30 

--- 

*Peabodv,  S.  C. 

Step  by  step 

Ginn 

.35 

*Powers,  E.  M.,  &  Balliet, 

Morse  readers  :  first  book 

Silver    _ 

.28 

T.  M. 

Predue,  H.   A.,  &    La 

Lights  to  literature  :  book  one 

Rand 

.30 

Victoire,  F.  E. 
Regal,  E.  G. 

Lessons  for  little  readers 

Heath     . 

.30 

*Smythe  E.  L. 

Reynard  the  fox 

Am.  Bk.  Co. 

.30 

9 

Sprague,  S.  E. 

Rand-McNally  primer 

Rand     

.25 

Sprague,  S.  E...    -. 

Sprague  classic  readers  :  book  one  .  . 

Ed.  Pub.  Co. 

.30 

Sprague,  S.  E.  .  . 

Sprague  classic  readers  :  book  two  

Ed.  Pub.  Co.  -. 

.35 

2 

*Stewart,  S.  T.,  &  Coe, 
Ida. 
Summers,  Maud 

First  days  in  school  .  
Thought  reader*  book  one 

Am.  Bk.  Co  
Ginn 

.25 
.30 

Taylor,  F.  L. 

Taylor  school  readers  :  first  reader 

Am.  Bk.  Co. 

.25 

Thompson,    J.     G.    & 

For  childhood  days 

Silver 

.28 

T.  E. 
Warner,  E.  E.-K. 

Culture  readers  :  book  one 

Appleton 

.30 

Warner,  E.  E.  K. 

Culture  readers  :  book  two 

Appleton      _  . 

.30 

2 

Wood,  M.  H. 

Children's  first  story  book 

Am.  Bk.  Co  

.25 

(51) 


SECOND  YEAR. 


Author. 

Title. 

Publisher. 

Price. 

Also  Fitted  for  Fol- 
lowing Year  

*JEsop  ---  - 

Fables:  ed.  by  M.  L.  Pratt.    2  vols. 

Ed.  Pub.  Co. 

ea.  .40 

Aldrich,  G.  I.,  &  Forbes, 
Alex. 

Appleton,  H.  C.     .. 

Progressive  course  in  reading  :  second 
book. 
The  bad  Mrs.  Ginger 

Am.  Bk.  Co  
Stokes  . 

.30 

.50 

*Arnold,  S.  L.,  &  Gilbert, 

Stepping-stones  to  literature  :   second 

Silver 

.40 

C.  B. 
*Baldwin,  James 

reader. 
Fairv  stories  and  fables 

Am.  Bk.  Co. 

.35 

Baldwin,  James.      

School  reading  by  grades  •  second  vear 

Am.  Bk.  Co. 

.35 

Bass,  Florence  

Nature    stories    for    young   readers  : 

Heath 

.35 

Bates,  Lois  

animal  life. 
Fairy  tale  of  a  fox 

Longmans.  . 

.15 

*Blaisdell,  E.  A.  &  M.  F. 

Child  life  in  tale  and  fable       .        ..  . 

Macmillan  

.35 

*Calmerton,      Gail,     & 

Wheeler's    graded    readers:      second 

Wheeler.. 

.40 

Wheeler,  W.  H. 
*Carroll       S       W.,     & 

reader. 
Around  the  world  •  book  one 

Morse 

.40 

Jerome,  H.  L. 
*Chance  L.  M. 

Little  folks  of  many  lands 

Ginn 

.45 

Cbulter,  F.  G. 

Art  literature  readers  :  book  two 

Atkinson 

.35 

3 

Coolidge,  H.  L. 

In  the  story  land 

Harison  . 

.50 

3 

Craik  G  M. 

Bow-wow  and  mew-mew 

Heath 

.20 

Oyr  E  M. 

Children's  second  reader 

Ginn 

.36 

Cyr  E.  M. 

Cyr  readers  :  arr.  by  grades,  book  two 

Ginn 

.35 

Davis,  A.  C. 

Nature  stories  for  youngest  readers 

Ed.  Pub.  Co. 

.30 

*Defoe  Daniel 

Story  of  Robinson  Crusoe  :    arr.    by 

Ed.  Pub.  Co.  . 

.30 

Foulke,  E.  E  

R.  Hoyt. 

Twilight  stories    .-  .-  ..  . 

Silver  

.36 

Haaren  J.  H. 

Rhymes      and     fables.      (Goldenrod 

Univ.  Pub.  Co. 

.12 

*Hall,  M.  F.,  &  Gilman, 
M.  L. 

series.) 
Story  land.    (Hawthorne  readers.)  

Heath  second  reader 

Globe  Sch.  Bk. 
Co. 
Heath 

.36 
.35 

--- 

J  ones  readers  by  grades  :  book  two 

Ginn 

.35 

Jones  second  reader 

Ginn 

.35 

Judson,  H.  P.,  &  Ben- 
der, I.  C. 
*Lofifie  A  E    &  others 

Graded  literature  readers  :  second  book 
Story  reader 

Maynard  
Am.  Bk.  Co. 

.40 
.30 

--- 

Norton    C    E     &  Ste- 

Heart of  oak  books  *  first  book 

Heath 

.25 

phens.  Kate. 
O'Shea  M  V 

Six  nursery  classics 

Heath 

.20 

*Powers    E.  M.,  &  Bal- 

Morse  readers  :  second  book 

Silver 

.36 

liet,  T.  M.   . 
*Simms  M.  H. 

Child  literature  for  first  and  second 

Am.  Bk.  Co... 

.30 

*Smith,  J.  R.           

grades. 
Four  true  stories  of  life  and  adventure 

Harison  

.36 

8 

*Smith,  J.  R  -- 

Story  of  Washington  

Harison  

.25 

3 

*Smythe,  E.  L. 

Old  time  stories  retold 

Am.  Bk.  Co  

.30 

Stickney  J  H 

Pets  and  companions 

Ginn 

.30 
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SECOND  YEAR— Continued. 


Author. 

Title. 

Publisher. 

Price. 

Also  Fitted  for  Fol- 
lowing Year  

Taylor,  F.  L. 

Taylor  school  readers  :   second  reader. 

Am.  Bk.  Co  

$0.30 

3 

Thompson     J      G      & 

Fairy  tale  and  fable                        -> 

Silver 

.40 

T.  E.    ' 
Turner  E.  A. 

Easy  stories  ..  

Ginn  

.30 

Turner  E  A 

Short  stories 

Ginn          -  - 

.25 

Welsh   L  D 

Out-doors 

Ed.  Pub.  Co. 

.30 

*Wiltse  S  E 

Folk-lore  stories  and  proverbs 

Ginn           

.30 

THIRD  YEAR. 


Abbott   Jacob 

A  boy  on  a  farm 

Am.  Bk.  Co. 

$0.45 

Abraham  Lincoln.    (Paper.) 

Ed.  Pub.  Co. 

.05 

Alcott  L  M. 

Lulu's  library.    3  vols. 

Little            .    . 

eal.OO 

4 

Aldrich,  G.  I.,  &  Forbes, 
Alex. 
Arnold.  S.  L..  &  Gilbert, 

Progressive  course  in  reading:   third 
book. 
Stepping-stones  to  literature  :    third 

Am.  Bk.  Co..-. 

Silver    

.40 
.50 

C.  B. 
Bakewell,  M.  E. 

reader. 
True  fairy  stories 

Am.  Bk.  Co. 

.35 

4 

Baldwin,  James  ..  .   

School  reading  by  grades  :   third  year. 

Am.  Bk.  Co.... 

.40 

Beck  with  M  H. 

In  mythland     2  vols. 

Ed.  Pub.  Co. 

ea.  .35 

*Blaisdell,  E.  A.  &  M.  F. 
Brooks,  Dorothy 

Child  life  in  many  lands  :  third  reader 
Stories  of  the  red  children 

Macmillan  
Ed.  Pub.  Co.  .. 

.36 
.40 

4 

Brown,  H.  D. 

Little  Miss  Phoebe  Gay 

Houghton  

1.00 

*Burt,  M.  E  

Poems  that  every  child  should  know. 

Doubleday  

1.00 

4 

Carrington,    Edith,    & 

The  animals  on  a  strike  

Macmillan    ... 

.35 

Bell,  E. 
Carrington,    Edith,    & 

Dick  and  his  cat  -  -... 

Macmillan  ..  . 

.35 

Ben,  E. 
Carrington,     Edith,    & 

Rover  and  his  friends  . 

Macmillan 

.35 

Bell,  E. 
Carroll,  Lewis,  pseud.  .. 

Carroll,  Lewis,  pseud. 

Alice's  adventures  in  Wonderland  
Through  the  looking-glass 

Ed.  Pub.  Co.  .. 
Ed.  Pub.  Co. 

.50 
.50 

.... 

Carroll,      S.      W.,      & 

Around  the  world  :  book  two 

Morse 

.50 

Jerome,  H.  L. 
*Chance,  L.  M. 

Little  folks  of  many  lands 

Ginn           _   

.45 

Chaplin,  F.  P.,  &  Hum- 

Little folks  of  other  lands.    (Out  of 

phrey,  Mrs.  F.  A. 

*Chase,  Annie    .. 

print.) 
Boyhood  of  famous  Americans 

Ed.  Pub.  Co.  . 

.40 

4 

Chase,  Annie  .  .. 

Stories  from  birdland.    2  vols. 

Ed.  Pub.  Co.  .. 

ea.  .40 

Clyde,  A.  M.,  &  Wal- 

Through the  year.     2  vols. 

Silver  

ea.  .36 

lace,  Lillian. 

Columbus.     (Paper.) 

Ed.  Pub.  Co. 

.05 

Cyr,  E.  M  

Children's  third  reader 

Ginn 

.50 

Cyr,  E.  M  

Cyr  readers  :  arr.  by  grades,  book  three 

Ginn 

.40 
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Author. 

Title. 

Publisher. 

Price. 

Also  Fitted  for  Fol- 
lowing Year  

*Davis,  A.  C. 

Stories    of    the    United     States    for 

Ed  Pub  Co 

$0  40 

Dawes,  Mrs.  S.  E  _ 

youngest  readers. 
Liberty  bell.    (Paper.) 

Ed.  Pub.  Co. 

.05 

4 

Dawes,  Mrs.  S.  E.  .  .. 

Story  of  Pocahontas.    (Paper.) 

Ed.  Pub  Co 

05 

4 

Dawes,  Mrs.  S.  E. 

Story  of  the  Norsemen     (Paper  ) 

Ed  Pub  Co 

05 

4 

*Defoe,  Daniel 

Robinson     Crusoe  •     ed     bv     L      B 

Public        Sch 

30 

Deming,  E.  W.  &  T.  0.. 

McMurry. 
Children  of  the  wild 

Pub. 

Stokes 

1.25 

4 

Deming,  E.  W.  &  T.  O.. 

Little  Indian  folk  

Stokes 

1.25 

4 

Deming,  E.  W.  &  T.  O.. 

Red  folk  and  wild  folk 

Stokes  -.     .-  . 

1.25 

4 

Dole,  C.  F  

Crib  and  Fly  :  a  tale  of  two  terriers 

Heath 

.20 

Dopp,  K.  E  

The  tree-dwellers 

Rand 

.45 

Eliot,  Samuel  

Poetry  for  children  ..     .      

Houghton 

.80 

Foulke,  E.  E  

Braided  straws 

Silver 

.40 

Fraser,  Mrs.  C.  F  

Master  Sunshine 

Crowell 

.50 

4 

Grimm,  J.  L.  &  W.  V.  . 

Grimm's    fairy  tales:     ed.   by  S.   E. 

Ginn  

ea.  .35 

Haaren,  J.  H. 

Wiltse.    2  vols. 
Fairy  life.    (Goldenrod  series.) 

Univ.  Pub  Co 

20 

Haaren,  J.  H. 

Songs  and  stories.    (Goldenrod  series  ) 

Univ.  Pub.  Co. 

15 

Heath  third  reader        .... 

Heath     

.40 

*Holbrook,  Florence  

Book  of  nature  myths  .   

Houghton  

.65 

Hoyt,  R  

Legends  of  the  springtime 

Ed.  Pub.  Co. 

40 

4 

Ingelow,  Jean  

Three  fairy  tales 

Heath 

.20 

4 

Jackson,  H.  H.  

Letters  from  a  cat 

Little 

1.25 

Johonnot,  James 

Book  of  cats  and  dogs 

Am  Bk.  Co 

17 

Johonnot,  James 

Friends  in  feathers  and  fur 

Am.  Bk.  Co 

.30 

Johonnot,  James. 

Grandfather's  stories 

Am.  Bk.  Co. 

.27 

4 

Jones,  L.  H. 

Jones  readers  by  grades  :  book  three 

Ginn 

.45 

Jones,  L.  H.             .  . 

Jones  third  reader 

Ginn 

.50 

Judson,  H.  P.,  &  Ben- 
der, I.  C. 
Keeler,  Charles  

Graded  literature  readers  :  third  book 
Elfin  songs   of    sunland.      Berkeley. 

Maynard  

.45 
1.00 

4 

Lane,  A.  E  

Sign  of  the  Live  Oak. 
Lights  to  literature  :  book  three 

Rand 

.40 

Longfellow,  H.  W. 

Story  of  Hiawatha  •    arr    for  schools 

Ed.  Pub.  Co. 

40 

*Macomber,  H.  E.  

by  E.  Norris. 
Stories  of  great  inventors  -.    . 

Ed.  Pub.  Co.  -. 

.40 

4 

Macomber,  H.  E. 

Stories    of    our   authors.      (Holmes, 

Ed.  Pub.  Co. 

.40 

4 

Mulock,  D.  M. 

Longfellow,  Hawthorne,   Bryant, 
Lowell,  Alcott.) 
Adventures  of  a  brownie 

Ed.  Pub.  Co. 

.40 

4 

Pearv,  J.  D.  .. 

The  snow  babv.-. 

Stokes  .  . 

1.20 

4 
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Author. 

Title. 

Publisher. 

Price. 

Also  Fitted  for  Fol 
lowing  Year  

Powers    E    M     &  Bal- 

Morse  readers  :  third  book  .               .  . 

Morse 

$0.50 

liet,  T.  M. 
Pratt,  M.  L. 

The  far  east  and  far  west  red  children 

Silver  

.28 

4 

Pyle,  Katharine  .- 

Prose  and  verse  for  children  

Am.  Bk.  Co  

.40 

4 

*Pyle,  Katharine  

Stories  of  humble  friends  

Am.  Bk.  Co  

.40 

Robert  Fulton.    (Paper.) 

Ed.  Pub.  Co, 

.05 

4 

Sanford  Mrs.  D.  P. 

Frisk  and  his  flock.  ._ 

Dulton 

1.25 

Scudder  H.  E. 

Book  of  folk  stories       -       .      ..  .  .. 

Houghton 

.60 

Scudder,  H.  E. 

Fables  and  folk  stories  

Houghton  

.40 

4 

Smith,  Gertrude 

Arabella  and  Araminta  stories  

Small  

1.00 

Smith  M.  E. 

Eskimo  stories' 

Rand 

.35 

*Snedden,  G.  S. 

Docas  -.  

Heath  

.35 

4 

Sprague,  S.  E.      .  1. 

Sprague  classic  readers:  book  four  

Ed.  Pub.  Co.  .. 

.60 

4 

Sprague,  S.  E. 

Sprague  classic  readers  :  book  three 

Ed.  Pub.  Co.  . 

.35 

Stevenson,  R.  L. 

Child's  garden  of  verses 

Paere 

.50 

Swett,  Sophie 

Stories    of   great    men.     (Columbus, 
Washington,       Penn,       Putnam, 
Franklin.  ) 
The  littlest  one  of  the  Browns 

Ed.  Pub.  Co.  -. 

Estes 

.30 
.50 

4 
4 

Swift,  Jonathan 

Gulliver's  travels,   in  words  of    one 

Altemus 

.50 

Thompson,    J.     G.     & 

syllable. 
Nature,  myth  and  story:  new  century 

Silver           

.48 

G.  E. 
Trimmer,  Sarah 

readers  :  third  year. 
History  of  the  robins 

Heath     

.20 

4 

*Walker,  M.  C. 

Our  birds  and  their  nestlings    . 

Am.  Bk.  Co  

.60 

Ward,  E.  G.,  &  Warner, 

Rational  method  in  reading:    third 

Silver  

.48 

Mrs.  E.  E.  K. 
*Waterman,    S.    D.,    & 

reader. 
Graded  memory  selections 

Ed.  Pub.  Co.  .. 

.25 

others. 

William  Penn.    (Paper.) 

Ed.  Pub.  Co.  -. 

.05 

4 

Wyss,  J.  D.         .     . 

Swiss  family  Robinson  :   arr.  for  little 

Ed.  Pub.  Co.  .- 

.50 

4 

folks  by  Mary  Godolphin. 

FOURTH  YEAR. 


Alcott,  L.  M. 

Eight  cousins 

Little 

$1.50 

f> 

Alcott,  L.  M.     . 

Jack  and  Jill 

Little 

1.50 

5 

Alcott,  L.  M. 

Little  men 

Little 

1.50 

5 

Alcott,  L.  M.. 

Little  women 

Little 

1.50 

5 

Alcott,  L.  M  

Old-fashioned  girl 

Little 

1.50 

5 

Alcott,  L.  M  

Old-fashioned  thanksgiving 

Little 

1.00 

5 

Alcott,  L.  M... 

Spinning-wheel  stories  ... 

Little  ... 

1.50 

5 
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Author. 

Title. 

Publisher. 

Price. 

Also  Fitted  for  Fol- 
lowing Year  

Alcott,  L.  M  

Under  the  lilacs 

Little 

$1.50 

»> 

Allen,  A.  E. 

Children  of  the  palm  lands 

Ed.  Pub.  Co. 

50 

Andersen,  H.  C.  .„  

Stories.    (Riverside  school  library.) 

Houghton 

.50 

Andrews,  Jane  

Each  and  all 

Ginii 

.50 

Andrews,  Jane  „  

Seven  little  sisters 

Ginn  ... 

.50 

Arnold,  S.L.,&  Gilbert, 

Arabian  nights  entertainment:  ed  by 
E.  O.  Chapman. 
Stepping-stones  to  literature  :  a  fourth 

Ed.  Pub.  Co.  ._ 
Silver  

.60 
.60 

.... 

C.  B. 

Baldwin,  James  -  . 

reader. 
Baldwin  readers  •  fourth  year 

Am.  Bk.  Co. 

40 

*Baldwin,  James 

Fifty  famous  stories 

Am.  Bk.  Co. 

35 

Baldwin,  James  

Four  great  Americans.    (Washington, 

Werner 

.50 

Baldwin,  James  

Webster,  Franklin,  Lincoln.) 
Old  Greek  stories  :  third  reader  grade 

Am.  Bk.  Co. 

.45 

Baldwin,  James 

Old  stories  of  the  east 

Am.  Bk.  Co. 

45 

Bartlett,  L.  L. 

Animals  at,  home 

Am.  Bk  Co. 

.45 

Bass,  Florence 

Stories  of  pioneer  life 

Heath 

.40 

Bayliss,  C.  K.    . 

Lolami  in  Tusavan 

Public  Sch. 

.50 

Bayliss,  C.  K  

Lolami,  the  little  cliff-dweller 

Public  Sch. 

.50 

Baylor,  F.  C  

Juan  and  Juanita 

Houghton 

1.50 

5 

Blaisdell,  A.  F.  

Stories  from  English  history 

Ginn  .     .  

.75 

Blaisdell,  A.  F.,  &  Ball, 

Hero  stories  from  American  history 

Ginn  

.50 

5 

F  K 

Blaisdell',  A.  F.,  &  Ball, 

Short  stories  from  American  history 

Ginn 

.40 

<> 

F  K 
Blaisdell,  E.  A.  &  M.  F. 

Bonvet,  M.  M.  . 

Child    life    in    literature:     a    fourth 
reader. 
Boston    collection     of    kindergarten 
stories. 
Bernardo  and  Laurette 

Macmillan  
Hammelt  
McClurg  . 

.40 
.60 
1.00 

5 

Bonvet,  M.  M.  .  . 

Child  of  Tuscany 

McClurg  

1.25 

*Bradish,  S.  P  

Stories  of  country  life 

Am.  Bk.  Co  

.45 

Bradish  S.  P. 

Old  Norse  stories 

Am.  Bk.  Co. 

.45 

f> 

Brooks,  Edward 

Story  of  the  Iliad 

Penn. 

1.00 

5 

Brooks,  Edward 

Story  of  the  Odyssey 

Penn. 

1.00 

5 

Brooks,  E.  S. 

True  story  of  Abraham  Lincoln 

Lothrop 

1.50 

Brooks  E  S 

True  story  of  Benjamin  Franklin 

Lothrop 

1.50 

Brooks  E  S. 

True  storv  of  George  Washington 

Lothrop 

1.50 

Burnett,  F.  H. 

Little  Lord  Faun  tleroy      .  

Scribner  

1.25 

Burnett,  F  H. 

Two  little  pilgrim's  progress 

Scribner  . 

1.25 

*Burt,  M.  E  

Poems  that  every  child  should  know.. 

Doubleday  

1.00 

5 

Campbell,  H.  L. 

Wah  Sing,  our  little  Chinese  cousin 

Ed.  Pub.  Co.  .. 

.50 
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Campbell,  H.  L  

Wewa,  the  child  of  the  pueblos  ..  .. 

Ed.  Pub.  Co. 

$0.25 

5 

Carroll,  S.  W.,  &  Hart, 

Around  the  world  :  third  book  

Silver 

.50 

5. 

E.  M. 

Carroll,      S.      W.,      & 

Boys  and  girls  of  the  Philippines  and 

Morse  .      

.60 

Jerome,  H.  L. 
Gather  wood,  M.  H.  .  . 

round  the  world. 
Rocky  Fork  

Lothrop 

1.50 

5 

Chamberlain,  J.  F. 

How  we  are  clothed 

Macmillan 

40 

5 

Chamberlain,  J.  F. 

How  we  are  fed  

Macmillan 

40 

5 

*Chance,  L.  M  

Little  folks  of  many  lands  

Ginn  _ 

.45 

Chase,  Annie         -  -.  .. 

Children  of  the  wigwam  ..     . 

Ed.  Pub.  Co. 

.40 

Coates,  E.  M  . 

Four  little  Indians  . 

Coates 

.80 

Coffin,  C.  C  

Winning  his  way  . 

Estes 

1.25 

5. 

Comfort,  E.  M. 

Little  heroine  of  Poverty  Flat 

Whittaker 

50 

Comstock,  H.  T.  . 

A  little  dusky  hero 

Crowell 

50 

Craik,  D.  M. 

Little  lame  prince 

Heath 

.30 

Cyr,  E.  M  

Cyr  readers  :  arr.  by  grades,  book  four 

Ginn  .  .    . 

.40 

Cyr,  E.  M.  . 

Fourth  reader  _  .  . 

Ginn 

.60 

*Dawes,  Mrs.  S.  E  

Daring   deeds:    selections   from    the 
Youth's  Companion. 
Stories  of  our  country.    2  vols. 

Perry  Mason  .. 
Ed.  Pub.  Co. 

.50 
ea.  .40 

De  la  Rarne'e,  Louise.  .. 
De  la  Rame'e,  Louise  .. 

The  child  of  Urbino,  Raphael  :  ed.  by 
S.  D.  Jenkins. 
Dog  of  Flanders..  

Ed.  Pub.  Co.  - 
Ed.  Pub.  Co. 

.30 
.40 

Deming,  T.  0  

Little  brothers  of  the  west 

Stokes 

1.25 

Dodge,  M.  M. 

Hans  Brinker 

Scribner 

1.50 

5 

Dodge,  N.  S. 

Stories  of  American  history 

Lee 

1.00 

Eddy,  S.  J.      . 

Friends  and  helpers 

Ginn 

.60 

Eggleston,  Edward 

A  first  book  in  American  history 

Am.  Bk.  Co. 

.60 

Eggleston,  Edward  
Eggleston,  Edward  
Eliot,  Samuel  

Stories  of  American  life  and  adventure 

Stories  of  great  Americans  for  little 
Americans. 
Poetry  for  children 

Am.  Bk.  Co.... 
Am.  Bk.  Co.— 
Houghton 

.50 
.40 

.80 

f> 

Ewing,  Mrs.  J.  H  

Jackanapes 

Little 

.50 

f> 

Ewing,  Mrs.  J.  H  

Story  of  a  short  life              ..  . 

Little 

.50 

J> 

Fairbanks,  H.  W  

Home  geography  for  primary  grades 

Ed.  Pub.  Co.  . 

.60 

Firth,  E.  M. 

Stories  of  old  Greece 

.30 

Foa,  Mme.  Euge'nie 

Boy  life  of  Napoleon:   ed.  by  E.  S. 

Lothrop 

1.25 

Brooks. 
Fremont  and  Carson.    (Paper.) 

Ed.  Pub.  Co. 

.05 

Gladden,  Washington 

Santa  Claus  on  a  lark        ,          . 

Century 

1.25 

Greene,  F.  N  

Legends  of  King  Arthur  and  his  court 

Ginn- 

.50 

f> 
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*Greenleaf,  E.  M.  C  
Haaren,  J.  EL,  comp.  _. 
Haaren    J.  H.,  &  Po- 

Stories  and   tales    from    the  animal 
world. 
Ballads  and  tales.   (Goldenrod  series.  ) 

Famous  men  of  Greece  

Ed.  Pub.  Co.  .. 
Univ.  Pub.  Co. 
Univ.  Pub.  Co. 

$0.50 
.30 
.50 

.... 

land,  A.  B. 
Haaren,  J.   H.,  &  Po- 

Famous men  of  Rome. 

Univ.  Pub.  Co. 

.50 

land,  A.  B. 
Hall,  F.  A.       . 

Homeric  stories  for  young  readers 

Am  Bk  Co 

40 

Hall,  Jennie  

Viking  tales 

Rand 

.35 

Headland,  I.  T  

Our  little  Chinese  cousin 

Page 

.60 

Heath  readers  :  fourth  reader 

Heath 

.45 

Jenness,  Mrs.  T.  R  

Two  young  homesteaders  

Lothrop  

1.25 

6 

Johnston,  A.  F  

Joel,  a  boy  of  Galilee  

Paee.. 

1.50 

5 

Johnston,  A.  F. 

Little  Colonel  in  Arizona 

Page 

1  50 

5 

Johnston,  A.  F. 

Little  Colonel's  hero 

Page 

1  50 

5 

Johonnot,  James  

Stories  of  heroic  deeds  .     ... 

Am.  Bk.  Co. 

.30 

5 

Johonnot,  James  .. 

Stories  of  our  country 

Am.  Bk.  Co. 

.40 

Jones,  L.  H  

Jones  fourth  reader 

Ginn 

.65 

Jones,  L.  H  

Jones  readers  by  grades  :  book  four 

Ginn 

.45 

Kipling,  Rudyard  

Jungle  book..  .... 

Century 

1.50 

5 

Kipling,  Rudyard  

Second  jungle  book  .    . 

Century 

1.50 

5 

Kupfer,  G.  H  

Lives  and  stories  worth  remembering 

Am.  Bk.  Co. 

.45 

Lane,  A.  E  

Lights  to  literature  :  book  four 

Rand 

.40 

Little  Konrad,  the  Swiss  boy 

Ed.  Pub.  Co. 

.40 

f> 

Long,  W.  J.  

Secrets  of  the  woods- 

Ginn 

.50 

5 

Long,  W.  J  

Ways  of  wood  folks  . 

Ginn 

.50 

5 

Long,  W.  J  

Wilderness  ways         .          . 

Ginn  __      

.45 

•5 

Long,  W.  J. 

Wood  folks  at  school 

Ginn 

.50 

Longfellow,  H.  W. 

Hiawatha,  the  Indian  ;    from  Long- 

Ed. Pub.  Co. 

.50 

5 

*Lovejoy,  M.  I  

fellow's  Song  of  Hiawatha  :  by  Ella 
Booher. 
Nature  in  verse  .    

Silver  

.60 

Mabie,  H.  W.,  &  Bates, 

Norse  stories  ..      -  .  ..  . 

Rand   

.40 

MacDonald,  E.  R. 

Our  little  Canadian  cousin 

Page 

.60 

5 

Major,  Charles  _. 

Bears  of  Blue  river 

Macmillan  ..  . 

1.50 

5 

Marden,  0.  S  

Stories  from  life        ..               .     

Am.  Bk.  Co  

.45 

5 

Miller,  O.  T  

Kristy's  queer  Christmas.  

Hough  ton  

1.25 

Mowry,  W.  A.  &  A.  M. 

American  heroes  and  heroism 

Silver      

.60 

5 

Muller,  Mary 

Little  people  of  the  snow 

Flanagan  

.50 

Muller,  Mary  

Story  of  Akimakoo,  an  African  boy... 

Flanagan  

.35 

(58) 


FOURTH  YEAR— Continued. 


Author. 

Title. 

Publisher. 

Price. 

Also  Fitted  for  Fol- 
lowing Year  

Muller  Mary 

Wretched  Flea.    (Chinese  boy.)  

Flanagan  

$0.36 

Mulock  D  M 

Little  lame  prince 

Heath 

.30 

Page  T  N 

Among  the  camps  

Scribner  

1.50 

5 

Page  T  N 

Santa  Claus's  partner         

Scribner  

1.50 

Page  T  N. 

Two  little  Confederates  

Scribner  

1.50 

Peary,  J.  D. 

Children  of  the  Arctic  

Stokes...  

1.20 

The  black  dog  .  

Little  

1.25 

Powers   E    M     &  Bal- 

Morse  readers  :  fourth  book 

Silver 

.60 

liet,  T.  M. 
Pratt  M   L 

America's  story  for  America's  chil- 

Heath  .. 

.35 

Pratt   M   L 

dren.    Vol.  1. 
America's  story  for  America's  chil- 

Heath...   

.40 

Pratt,  M.  L.  

dren.    Vol.  2. 
Legends  of  Norseland  

Ed.  Pub.  Co.  - 

.40 

Pratt,  M.  L. 

Legends  of  the  red  children  

Werner  

.30 

Pratt,  M.  L. 

Myths  of  old  Greece.    3vols  

Ed.  Pub.  Co.  .. 

1.10 

Pratt  M.  L 

Stories  of  Australasia        .  .  . 

Ed.  Pub.  Co.  .. 

.60 

6 

Pratt  M   L 

Stories  of  China 

Ed.  Pub.  Co.  . 

.60 

5 

Pratt,  M.  L. 

Stories  of  colonial  children  ..        

Ed.  Pub.  Co.  .. 

.40 

5 

Pratt  M   L 

Stories  of  England 

Ed.  Pub.  Co. 

.60 

5 

Pratt  M  L 

Stories  of  India 

Ed.  Pub.  Co.  .. 

.60 

5 

Pratt  M  L 

Stories  of  Northern  Europe 

Ed.  Pub.  Co.  -. 

.60 

5 

Pratt  M  L 

Stories  of  old  Rome 

Ed.  Pub.  Co.  .- 

.50 

5 

Pratt,  M.  L  

Stories  of  Columbus  

Ed.  Pub.  Co.  .. 

.40 

Richards,  L.  E. 

Captain  January 

Estes  

.50 

Richards,  L.  E  

Five-minute  stories  

Estes  

1.25 

Richards,  L.  E. 

Four  feet,  two  feet,  and  no  feet 

Estes  

1.50 

Richards,  L.  E. 

Melody 

Estes   

.50 

5 

Richards  L.  E. 

More  five-minute  stories 

Estes       .    

1.00 

Riggs,  Eleanor 

Stories  from  lands  of  sunshine 

Univ.  Pub.  Co. 

.50 

5 

Ruskin,  John 

King  of  the  Golden  river    -  

Heath  

.20 

5 

St.  Nicholas  Christmas  book 

Century  .. 

1.50 

Saunders,  Marshall.  . 

Beautiful  Joe  - 

Whitaker  &  R. 

.30 

Schwartz,  J.  A.  . 

Five  little  strangers  -  

Am.  Bk.  Co.-.- 

.40 

Schwatka,  Frederick 

Children  of  the  cold 

Putnam  

1.25 

5 

S£gur,  Mme  de 

Story  of  a  donkey 

Heath    

.20 

Sewell,  Anna 

Black  Beauty 

Altemus  

.50 

*Shaw,  E.  R  

Big  people  and  little  people  of  other 

Am.  Bk.  Co.... 

.30 

lands. 
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Shaw,  E.  R. 

Discoverers  and  explorers 

Am  Bk  Co 

$0  35 

5 

*Sheldon,  M.  B  

One  thousand  men  for  a  Christmas 

Estes 

.50 

Sidney,  Margaret  

present. 
Five  little    Peppers    and    how    they 

Lothrop 

1.50 

Smith,  A.  N  

grew. 
Bobtail  Diitift 

Abbey  Press 

1  00 

Stevenson,  R.  L.  _.  

Child's  garden  of  verses 

Page 

50 

5 

Stoddard,  W.  0  

The  talking  leaves  :  an  Indian  story 

Harper 

.60 

Stoddard,  W.  O  

Two  arrows  

Harper 

.60 

Taylor,  Bayard 

Boys  of  other  countries 

Putnam 

1  25 

ft 

Thomas,  A.  C.  ... 

Elementary    history    of    the   United 

Heath 

.60 

ft 

*Thompson,  E.  S  

States. 
Biography  of  a  grizzly 

Century 

1.50 

ft 

*Thompson,  E.  S  

Krag  and  Johnny  Bear 

Scribner 

.60 

ft 

*Thompson,  E.  S  

Lives  of  the  hunted        .  .    . 

Scribner 

1.75 

ft 

*Thompson,  E.  S  

Lobo,  Rag,  and  Vixen  __•  

Scribner.  . 

.60 

5 

*Thompson,  E.  S. 

Trail  of  the  Sandhill  stag 

Scribner 

1.00 

ft 

Thompson,  E.  S. 

Two  little  savages 

Scribner 

2.00 

ft 

*Thompson,  E.  S  

Wild  animals  I  have  known  

Scribner  

2.00 

ft 

Wade,  M.  H  

Our  little  African  cousin 

Page 

.60 

ft 

Wade,  M.  H  

Our  little  brown  cousin 

Page 

.60 

ft 

Wade,  M.  H  

Our  little  Cuban  cousin 

Page 

.60 

ft 

Wade,  M.  H  

Our  little  Eskimo  cousin 

Page  . 

.60 

ft 

Wade,  M.  H. 

Our  little  German  cousin 

Page 

.60 

ft 

Wade,  M.  H  . 

Our  little  Hawaiian  cousin  

Page  -  

.60 

ft 

Wade,  M.  H._  

Our  little  Irish  cousin.  ..  

Page  

.60 

ft 

Wade,  M.  H. 

Our  little  Italian  cousin 

Page 

.60 

ft 

Wade,  M.  H. 

Our  little  Japanese  cousin 

Page 

.60 

ft 

Wade,  M.  H. 

Our  little  Jewish  cousin 

Page 

.60 

ft 

Wade,  M.  H. 

Our  little  Norwegian  cousin 

Page 

.60 

ft 

Wade,  M.  H. 

Our  little  Philippine  cousin 

Page 

.60 

ft 

Wade,  M.  H. 

Our  little  Porto  Rican  cousin  -- 

Page  

.60 

ft 

Wade,  M.  H  

Our  little  Russian  cousin  

Page  

.60 

ft 

Wade,  M.  H. 

Our  little  Siamese  cousin 

Page  . 

.60 

ft 

Wade,  M.  H. 

Our  little  Swiss  cousin 

Page  

.60 

ft 

Wade,  M.  H. 

Our  little  Turkish  cousin      -  .        

Page  .- 

.60 

ft 

Wagner,  Harr 

Pacific  history  stories       .-  

Whitaker  &  R. 

.50 

ft 

Ward,  E.  G. 

Rational    method   in    reading  :    fifth 

Silver 

.58 

reader. 
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Ward,  E.  G. 

Rational  method  in  reading:    fourth 

Silver 

$054 

Warren,  H.  P. 

reader. 
Stories  from  English  history:    from 

Heath 

.80 

*Waterman,    S.    D.,    & 

B.  C.  55  to  A.  D.  1901. 
Graded  memory  selections  . 

Ed.  Pub.  Co. 

.25 

F» 

others. 

Webster.    (Paper.)...  

Ed.  Pub.  Co. 

.05 

Welsh,  L.  D. 

Colonial  days  . 

Ed.  Pub  Co 

50 

White,  E.  0. 

Little  girl  of  long  ago  . 

JTovighton 

1.00 

White,  E.  O  

When  Molly  was  six  .. 

Houghton 

1.00 

White,  E.  8. 

The  magic  forest 

Macmillan 

1  50 

Wiggin,  K.  D. 

The  Bird's  Christmas  Carol 

Houghton 

50 

Wiggin,  K.  D.            .    . 

Half-a-dozen  housekeepers  . 

A.ltemus 

75 

*Wiggin,  K.  D. 

The  story  hour 

Houghton 

1  00 
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ALL  BOOKS  MAY  BE  RECALLED  AFTER  7  DAYS 
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J3UE_AS$TAMPED  BELOW 
~ 


